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Abstract

Abstract

This study investigates challenges in teaching listening within overcrowded classrooms at Mo-
hamed Khider middle school in Bouira- Algeria, offers practical suggested solutions to address
this problem. It is hypothesized that Algerian English teachers at middle schools encounter dif-
ficulties and face numerous obstacles while teaching listening skills in their large-size classes.
To test the validity of the hypotheses, an exploratory sequential mixed method design was used
with both qualitative and quantitative analysis but the dominant one was qualitative. This detailed
Thematic Analysis (TA) of semi-structured interviews conducted with six English teachers at Mo-
hamed Khider Middle School in Bouira, aiming to explore the challenges of this problem. By
using a frequency-based TA model, the data were organized into three main categories: teacher
background, core challenges, and suggested strategies. The findings revealed a range of obstacles,
including classroom noise, lack of individual attention, limited resources, time constraints, and
student disengagement, which collectively hindered effective listening instruction. Despite these
constraints, teachers demonstrated their adaptability through the use of collaborative learning, vi-
sual aids, multimodal strategies, and structured frameworks. A recurring theme was the institu-
tional gap in support, with teachers calling for professional development, better infrastructure, and
smaller class sizes. The study highlights the need for reform efforts that recognize and build upon
teachers’ resilience and classroom-based innovations, emphasizing that sustainable improvements
in listening pedagogy must be informed by the lived realities of educators on the ground.

Keywords: Challenges; listening skills; overcrowded classrooms; solutions; strategies.
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اिऻڪٌۘ

ዻዧوذ اࠍݞا߉ߵ، ً؇ܳٴިߌߵة، ۊ٭ڍر ᆇڎ ݁ٺިݿޚ۰ ሒᇭ اညܝٺޙ۰ اڢފ؇م ሒᇭ اৎٷޚިق ڣ۳ܾ ّأܹࡗࡲ ݬأިً؇ت ሌᇿإ اᄴᄟراݿ۰ ۱ڍه ّޚݠڢب
لأ؇َިن و لިاۏ۳ިن ً؇ৎٺިݿޚ؇ت ඔ൹ل اࠍݞا߉ߵ ل۰ ଃܹຶا اይዧ؞۰ أݿ؇ࣁࣕة أن لأُٺگَڎُ .ᄭႍၽލৎا ۱ڍه ࠍܭ ۰༡ଫଐ݁گ ༡ߺࠊل إޚ؇ء لݑ ޗݠ ݆
ّݱ݄ࡗࡲ اٺ݄؇د ّ ቕቆ اܳڰݠݪ٭؇ت، ۱ڍه ۰ොේ وۊٺٴ؇ر اညܝٺޙ۰. ܾዛᔻ؇أڢފ ሒᇭ اৎٷޚިق ڣ۳ܾ دروس ܾዛኔ؇إܳگ ٷڎ ݬأިً؇ت ݆݁
݁ڰݱܭ ሒᇼި݁ިݪ ොູܹ٭ܭ إරජاء ّ ቕቆ .ሒᇼިاܳٷ اܳٺ༲ܹ٭ܭ আॻ༟ ଃ܋ଫଐܳا ؕ݁ واᆇᅀܳ ሒᇼިاܳٷ اܳٺ༲ܹ٭ܭ ඔ൹ً ᆙᆘݞوج ঌॻܹފ૭ ሒᇭ؇اݿٺܝލ ොຳت
ྵะࣁࣖر ݬأިً؇ت اݿٺܝލ؇ف ዛኞڎف أఈః༟ه اৎڍ܋ިرة ً؇ৎٺިݿޚ۰ ل۰ ଃܹຶا ይዧ؞۰ّ أݿ؇ࣁࣕة ݿب ؕ݁ ۰༡ި݁ڰٺ ᄭᄥ٪أݿ ذات ৎگ؇ఈఃًت
وّگފࡗࡲ ಾޙࡗࡲ ሌᇿإ ؇ಱ؊ّار اܳٺଲ୍ار، আॻ༟ ቕሶ؇ڢ ሒᇼި݁ިݪ ොູܹ٭ܭ ஓިذج اݿٺ༱ڎام ఈః༠ل و݆݁ اညܝٺޙ۰. اڢފ؇م ሒᇭ اৎٷޚިق ڣ۳ܾ
݆݁ ۰༟ިᆇ আॻ༟ اܳٺ༲ܹ٭ܭ ༇؇ਐ ොູٺިي .۰༡ଫଐگৎا واݿଫଐا౯ళ٭؇ت واܳݱأިً؇ت اݿ؇ࣁࣕة ݆ ݁أޚ٭؇ت : ڣ٪؇ت ఈఃٔث ሌᇿإ اܳٴ٭؇َ؇ت
اܳٺఈః݁٭ڍ، ଃڰොູ وߙߵاۏؕ ً؇ܳިڢب واܳٺگ٭ڎ اܳިݿ؇فܭ ᄭᄥوڢ اܳڰݠدل۰ ᄎცލ؇رৎا وَگݧ ྾ཏاܳگ ሒᇭ اܳݯ۠٭ھ ݬިت :؇ዛዊྲྀ ݆݁ اܳأگٴ؇ت،
واܳٺܝ٭ژ اܳٺ؊ڢ আॻ༟ ڢڎرة اݿ؇ࣁࣕة أޖ۳ݠ ڣگڎ اܳأިافݑ، ۱ڍه ݆݁ ܾؗීෂ؇ًو اৎٷޚިق. ڣ۳ܾ ྵะࣁࣖر ᆇᅦܹ٭۰ ّأݠڢܭ اܳأިا݁ܭ ۱ڍه ႟ၽڣ
პაႰ ܋ٷ݄ިذج. اৎٷޙ۰݄ واࠍݱݧ اܳިݿ؇فޔ، ݁ٺأڎدة اݿଫଐا౯ళ٭؇ت ،ሒᇃاܳٺأ؇و اܳٺأ ،۰ਃಮݠৎا اܳިݿ؇فܭ اݿٺأ݄؇ل ఈః༠ل ݆݁ ዻዧوذ
ሒᇭ اܳٺఈః݁٭ڍ ༟ڎد وّگܹ٭ݧ اܳٺۜٺ٭۰ اܳٴྡྷ٭۰ ඔ൹ފොູو اৎފٺ݄ݠ اܳٺޚިߌߵ ሌᇿإ اݿ؇ࣁࣕة ؇༟د ۋ٭ت ،ሒᇆ؇ޝݿފৎا اᄴᄟܾ َگݧ ᄭႍၽ݁ލ ߓߵزت
دا༠ܭ ܾዛኤرا؇ዛᔻ ߓߵاز إ ٷڎ గጻዧݠو۰َ اݿٺ؇ذة ً؇ݿٺأ݄؇ل ዻዧوذ ل۰، ިً ߙߵ ࿓؆ݬ༡ఈః؇ت اܳگ٭؇م ཚورة আॻ༟ اᄴᄟراݿ۰ ᄕცوّޝ اڢފ؇م.

اৎ٭ڎان. ሒᇭ اܳިاڢؕ ሌᇿإ ૭ྥٷڎ أن ຬص اৎٷޚިق ڣ۳ܾ ྵะࣁࣖر ሒᇭ اৎފٺڎا۰݁ اܳٺۜފٷ؇ت ොູگ٭ݑ أن আॻ༟ ݁ލڎدة ،྾ཏاܳگ

اݿଫଐا౯ళ٭؇ت. اࠍߺࠊل؛ اညܝٺޙ۰؛ اڢފ؇م اৎٷޚިق؛ ڣ۳ܾ اܳأިافݑ؛ اिऻءոؼמ١: اڤոஈت
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General Introduction

General introduction

1. Background of the study

Listening is a fundamental language skill needed for communication and comprehension (Brown,
2007). It is a complex cognitive process which needs many steps to interpret the spoken input in-
cluding processing the sound by relying on the background knowledge and experience, as well as
on the surrounding context (Gilakjani & Ahmadi, 2011). It is an indispensable language skill that
plays a crucial role in daily communication (Rost, 2011). Beyond its academic significance, listen-
ing is critical in building understanding and co-existence among learners and in promoting personal
and social development (Goh, 2008). However, a proper listening instruction becomes a daily chal-
lenge for teachers when teaching in Algerian middle schools due to the overcrowding classrooms
conditions. This issue limits teachers from providing personalized instruction and meaningful in-
teraction, which are vital in the development of listening skills. In such environments, excessive
noise and lack of individual attention disrupt learners’ ability to process auditory input and learn
the subtleties of language acquisition. Furthermore, English is often taught as a subject of grammar
accuracy, rather than as a means of communication, making it more difficult to develop authentic
listening competence.

Nevertheless, although previous studies have highlighted the difficulties in teaching listening
(e.g., Hadjadj, 2020) as well as the general negative effects of overcrowded classrooms in English
language instruction (e.g., Lacheheb & Abdessamad, 2023), these aspects have mostly been exam-
ined separately. Few studies have specifically addressed both dimentions together by investigating
the teaching of listening comprehension under such conditions in Algerian middle schools.

This relative lack of targeted research on the intersection between overcrowding and listening
instruction justifies the relevance of our study. Through a qualitative, teacher-centered approach,
we aim to explore English teachers’ practical experiences and to shed light on the pedagogical
adjustments they make to teach listening skills effectively in overcrowded classroom settings.

It is hypothesized that Algerian English teachers at middle schools encounter difficulties and
suffer from obstacles while teaching listening skills in their classrooms behind large classes. To
test the validity of the hypotheses, a semi-structured interview was administered to EFL teachers at
Mohamed Khider school in Bouira from the results obtained of the interview were analyzed by em-
ploying an exploratory sequential mixed methods design was employed, as described by Creswell
and Plano Clark (2011), whereby qualitative data collection and analysis form the first phase, fol-
lowed by little quantitative analysis to explore the specific difficulties faced in overcrowded set-
tings and to suggest practical strategies for improving teaching. The ultimate goal is to contribute
to language teaching quality and to help teachers in creating more effective and inclusive learning
environments.

2



General Introduction

2. Statement of the problem

Although Listening is a useful language learning skill, it is often given little attention in the
teaching process—especially in contexts where teaching conditions are less than ideal. The fact
that the Algerian middle school classrooms are overcrowded makes effective listening teaching
difficult. Teachers find it difficult to monitor large numbers of learners, give them individual atten-
tion, and use interactive strategies that facilitate listening comprehension. These limitations often
lead to weak performance of the learners and reduced language abilities. Some Algerian classroom
environments make it challenging for teachers to teach listening effectively, regardless of whatever
the learning objectives are. However, while previous studies have addressed either the difficulties
of teaching listening or the impact of overcrowded classrooms separately, few have investigated
how these two factors intersect, especially in the context of Algerian middl school. It is impor-
tant to understand the specific challenges Algerian middle schools teachers face in such a context,
particularly when teaching first-year pupils who are still learning basic language skills.

3. Significance of the study

This study is important because it tackles a common issue in Algerian middle schools: over-
crowded classrooms and its effects on teaching listening skills. The studyis based on the expe-
riences of teachers at Mohamed Khider middle school, and sheds light on real-world difficulties
in teaching listening effectively. Understanding these challenges can guide teacher training pro-
grams, improve classroom practice, and guide educational decision-making to improve language
teaching in overcrowded conditions. By providing helpful information and suggestions based on
actual classroom experiences, the research findings may also contribute to broader activities to
enhance learning conditions and outcomes in Algerian schools.

4. Aims of the study

The aim of this study is to investigate common difficulties in teaching listening skills in over-
crowded classrooms in Algerian middle school, with a focus on first-year pupils at Mohamed
Khider Middle School. It seeks to identify these challenges for effective teaching; it also looks
into practical strategies that teachers can utilize to overcome such challenges and enhance learning
among learners.

5. Research questions

This study aims to establish the main challenges faced by teachers while teaching listening in
overcrowded classrooms. In addition, the study will also explore strategies being utilized currently
or may be utilized to improve their performance in teaching.

• Q1: What are the main challenges faced by teachers when teaching listening skills in over-
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crowded classrooms?

• Q2: Which strategies can be utilized to improve the teaching of listening skills in such en-
vironments?

• Q3: How do these strategies impact learners’ development of listening skills?

6. Research hypotheses

The following hypotheses guide the present research:

• H1: Overcrowded classrooms impede the effective instruction of listening skills by limiting
individual attention, complicating classroom management, and reducing opportunities for
learners’ participation.

• H2: Applying adaptive teaching strategies; including peer collaboration and differentiated
instruction, can enhance teaching listening in overcrowded classrooms.

• H3: When implemented effectively, these strategies can improve learners’ listening skills
and engagement, even in the challenging conditions of noisy and overcrowded classrooms.

7. Structure of the dissertation

This dissertation is made up of four chapters. The first and second chapters are about the theo-
retical background, explaining the different views of listening, and the approaches and challenges
of teaching it, as well as treating the phenomenon of overcrowded classrooms and its influence on
the teaching process by exploring its effects, causes, and possible solutions. The third and fourth
chapters present the practical part, by introducing the applied framework of the study, including the
research approach, design, data collection method, and sampling, then moving to the data analysis
and interpretation, where the key findings collected from the interview are presented in the light of
research questions, and practical implications and recommendations are provided.
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Introduction

Listening is a significant language learning skill, as it helps learners to understand speech and
communicate efficiently. However, teachers may face many challenges while teaching listening.
This chapter sheds light on some definitions of listening and emphasizes its importance in teach-
ing. Then, it describes common approaches to teaching listening. Finally, it addresses the main
challenges in teaching this skill, including linguistic and discourse features, listener-related factors,
speaker-related challenges, and environmental as well as pedagogical limitations. Understanding
these challenges will help us develop more effective strategies to support learners in acquiring
listening skills.

I.1. Definition of listening

In the English teaching- learning process, the four core skills -listening, speaking, reading, and
writing- are interconnected, and the very first skill that needs to be acquired is listening. Many
scholars have different perceptions on defining the term ”listening”.

According to Gilakjani and Ahmadi (2011), listening is a cognitive activity where learners in-
terpret spoken language by processing the sounds they hear, drawing on their knowledge of the
language, previous experiences, and the surrounding context to understand the intended message.
In addition, Brown (2007), explains that listening is not only a process of passively consuming
sounds, but a complex process in which sounds are transformed into cognitive texts that are pro-
cessed in the brain. In order to understand the intended meaning, we usually rely on prior knowl-
edge. Similarly, Rost (2011), highlights that the way listening is viewed varies from one researcher
to another, but these researchers often fall into four main orientations presenting the understanding
of how listening functions during communication differently:

a) Receptive orientation: According to this view listening is fundamentally seen as receiving and
decoding the speaker’s message to understand their ideas and emotions.

b) Constructive orientation: This perspective considers listening as building personal meaning by
connecting spoken input with one’s own experiences.

c) Collaborative orientation: Listening in this case is seen as a shared process where both the
speaker and listener co-construct meaning through interaction and engagement.

d) Transformative orientation: This final scope views listening as a deep and emotional experience
that fosters meaningful connection and personal insight.

The aforementioned perspectives all agree that listening goes beyond simple hearing. However,
these scholars also vary in focus. While Gilakjani and Ahmadi (2011) merely confirm that lis-
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tening is a cognitive process that involves interpreting speech and determining meaning through
context, background knowledge, and language ability, Brown (2007) delves deeper into the cogni-
tive process. Rost (2011), on the other hand, introduces listening as an interpersonal and emotional
component in his four orientations. It is necessary that teachers understand these orientations when
designing their listening instruction.

I.2. Significance of listening

Listening is a significant part of daily communication and acquisition. Brown (2007) highlights
its importance in language learning since it is the first skill through which learners are first exposed
to a new language, having access to vocabulary, forms, and pronunciation. Listening is the most
common in-class activity among learners and is important for language assessment. Listening is
developed faster than speaking, indicating the crucial role of listening in language acquisition.

Rost (2011) highlights the importance of listening as a key of communicative competence be-
cause of its daily use. Similarly, Gilakjani and Ahmadi (2011) underscore its central role in com-
munication and academic success, noting that it serves as a primary medium of learning throughout
education.

I.3. Teaching listening

Given that listening is a complex skill, teaching listening is a challenging step for teachers as
well. In order to overcome those challenges, teachers need to apply different approaches according
to their learners’ different styles and classroom settings. To unfold listening instruction, we will
discuss some common approaches:

I.3.1. Total Physical Response (TPR)

Total Physical Response (TPR), developed by James Asher in the 1960s, is a language teach-
ing method that links between language and physical actions to improve retention based on how
children learn their first language (Asher, 1968). Richards and Rodgers (2001) note that teachers
often give commands like “stand up” or “pick up the book,” which learners respond to physically
without being required to speak immediately. As learners gain confidence, they begin verbally and
eventually to produce their own language. Although listening was often neglected in traditional
teaching, it is key in language acquisition and involves active understanding.

Despite its importance, listening often receives less emphasis in curricula due to misconceptions
about its passive nature and the need for special equipment. In fact, TPR offers an interactive,
low-stress approach that reflects first language acquisition, making it suitable for young beginners
(Brown, 2007).

TPR effectively teaches vocabulary and basic language structures, particularly for beginners
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through physical movement (Asher, 1968; Sugiarti, 2013). According to Richards and Rodgers
(2001), TPR is particularly suitable for novice learners due to its stress-reducing, kinaesthetic ap-
proach, which encourages learners to respond physically before producing language orally. How-
ever, it may be less suited for advanced, abstract language learning. Overall, TPR enhances listen-
ing comprehension, reduces learners’ anxiety, and promotes natural language development.

I.3.2. Task-Based Learning (TBL)

According to Willis (1996), Task-Based Learning (TBL), or Task-Based Instruction (TBI), is
a communicative approach to language teaching that focuses on completing useful tasks instead
of explicit grammar rules teaching. The learners acquire language naturally as they are involved
in real-world activities, such as presenting ideas, problem-solving, and analyzing spoken content.
TBL lessons involve three stages: the pre-task, in which the topic and lexis are introduced; the task
cycle, in which the learners complete the activity and share results; and the language focus, which
focuses on language features that are presented during the task.

According to Brown (2007), TBL encourages learners’ participation with real-world spoken in-
put through tasks like note-taking or diagramming, and leads to different interpretations, focuses on
achieving task objectives, and neglects full comprehension. TBL also encourages teachers to design
lessons about communicative goals that are linked to curriculum objectives, shifting from isolated
practice to support flexible teaching pedagogy. Several studies (e.g., Skehan, 1998a, 1998b; Ske-
han & Foster, 1999; Willis, 1996) have explored types of activities, learner differences, and the
teacher’s role that influence learning outcomes.

While many researchers support TBL because it fosters real-life communication, others question
its complexity, time-consuming nature, and lack of teaching direct grammar (Swan, 2005).

I.3.3. Bottom-up approach

The Bottom-up approach is defined as a strategy of analysis where learners understand auditory
information by analyzing its smallest components—starting with phonemes and moving toward
full utterances (Richards & Renandya, 2002). This approach requires a strong understanding of
lexis and syntax, allowing learners to recognize word boundaries, syntactic structures, and into-
nation patterns (Richards, 2008). Harmer (2007) compares this approach to analyzing individual
parts of a whole, emphasizing that meaning is constructed step by step through individual words
and phrases. According to Richards (2008), common classroom techniques supporting bottom-up
development include dictation, fill-in-the-gap activities, multiple-choice questions, and tasks fo-
cused on identifying modals, sequence markers, or referents of pronouns. These exercises help
learners to recall speech input, analyze sentence structure, and identify essential language features,
supporting long term listening proficiency.
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I.3.4. Top-down approach

Unlike the Bottom- up approach, the Top-down approach focuses on the role of a listener’s
prior knowledge, understanding of the context, and expectations to understand the overall meaning
(Richards, 2008). Instead of focusing on word-by-word interpretation, listeners apply schemata —
organized mental frameworks about topics or situations— to predict upcoming content and deduce
meaning (Harmer, 2007). Richards (2008), illustrates with the following sentence “I’m going to the
dentist” activates a mental script involving common settings, people, and procedures. Alongside,
this cognitive shortcure helps listeners to grasp the speaker’s intent even with little linguistic detail.
Tasks that enhance top-down skills include predicting what might be said, deducing meaning from
news headlines, completing unfinished stories, or creating questions about a topic before listening.

I.3.5. Interactive approach

Although the Bottom-up and the Top-down approaches are often described independently, ef-
fective listening involves a mutual interaction. According to Harmer (2007), these approaches are
not contradictory; in fact, listeners usually shift between decoding linguistic details and applying
prior knowledge. Field (1998) highlights that the balance between the Top-down and the Bottom-up
approaches depends on the listener’s prior knowledge of the topic, the complexity of the informa-
tion, and the listening goal. For instance, an experienced cook may apply top-down knowledge to
recognize and compare recipes, while a beginner may need detailed bottom-up decoding to under-
stand every step. This combination is often reflected in listening instruction through a three-phase
model: pre-listening, during-listening, and post-listening. This blended instructional model en-
sures that learners develop both language analysis skills and the ability to interpret meaning based
on prior experience and context.

I.3.6. The PDP framework

Listening activities play a crucial role in language teaching, especially in EFL classrooms,
where they are designed to enhance students’ aural comprehension through a structured, three-
phase model: pre-listening, during-listening, and post-listening (Gilakjani & Ahmadi, 2011). This
PDP mode reflects the integration of both the Bottom-up and the Top-down approaches.

I.3.6.1. Pre-listening

The pre-listening phase plays a foundational role by activating learners’ prior knowledge, stim-
ulating predictions, and providing essential context to understand upcoming listening script —
reflecting the Top-down approach (Gilakjani & Ahmadi, 2011). Additionally, it introduces the
context, such as the time, place, or topic, to make them curious about the content. Among the
common pre-listening activities, we can find introducing key terms, discussing flash cards, deduc-
ing meaning from the titles, brainstorming ideas, and explaining contextual elements (Richards &
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Renandya, 2002; Saha & Talukdar, 2008).

I.3.6.2. During-listening

During the while-listening stage, learners respond actively to the listening text by identifying the
speaker’s main ideas and analyzing both the general meaning and detailed vocabulary. This phase
includes both the Top-down and the Bottom-up approaches, as learners listen for general meaning
and particular details, according to the type of the task. It also emphasizes in-depth understand-
ing, including focus on audio material structure and critical or personal responses (Gilakjani &
Ahmadi, 2011; Richards & Renandya, 2002). Teachers may replay the audio if needed and help
students complete tasks aiming at both overall understanding and detailed language elements (Saha
& Talukdar, 2008).

I.3.6.3. Post-listening

Post-listening activities are linked to previous stages. In this phase, learners have the opportu-
nity to connect the aural input to their personal experiences and long-term learning goals. These
tasks can be used for assessment of listening comprehension and support the integration of other
language skills (Gilakjani & Ahmadi, 2011). Post-listening activities give the chance to learners to
check whether their pre-listening predictions are correct or not, creating practical communicative
activities, and discussing the topic further to reinforce lexis and memory (Saha & Talukdar, 2008).

I.4. Challenges in teaching listening

Several scholars contend that listening is a complex skill to teach. Given its complexity, listening
is often viewed as an ambiguous skill. As a result, many learners experience difficulties with
listening in classroom settings. These challenges can be categorized into four main areas: linguistic
and discourse features, listener-related factors, speaker-related challenges, and environmental and
pedagogical limitations.

I.4.1. Linguistic and discourse features

Spoken language has distinctive features that are different from written language, making it
difficult for learners to understand. Brown (2007) identifies various elements, including clustering,
where speech is organized into smaller units; redundancy, such as fillers and repetitions that help
listeners understand meaning; reduced forms, including slang words like “gonna” or “wanna”; and
performance variables, such as hesitations and false starts. Learners must also recognize stress,
rhythm, and intonation, which express attitude and emotion, and understand that listening often
includes interaction, more than just passive reception.

In addition, phonological features like liaison and elision hinder recognizing words by hiding
their boundaries (Ur, 1984). Colloquial language is a critical challenge for EFL learners due to its
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nature that can combine slang and frequent topic shifts in real-world speech, which differs signifi-
cantly from formal written English (Anderson & Lynch, 1988; Brown, 2007).

I.4.2. Listener-related factors

According to Blinova (2021), learner-related difficulties often arise from limited prior knowl-
edge, which hinders prediction when facing unfamiliar topics. Additionally, a lack of L2 lexis
hinders learners from connecting familiar L1 understanding to L2 listening. Learners may also be
influenced by L1 interference that leads to false assumptions.

Other internal factors are lack of attention and motivation. Internal factors like lack of attention
and motivation can hinder listening, especially during long or uninteresting tasks (Gilakjani &
Ahmadi, 2011). Also, limited use of listening strategies can reduce comprehension (Goh, 2008).

I.4.3. Speaker-related challenges

Learners often face difficulties in understanding fast and unstructured speech. It is hard for EFL
learners to follow native speakers when they speak quickly and spontaneously with minimal pause
(Brown, 2007). EFL learners prefer listening to slower speech because they can understand it and
it gives them enough time to interact (Goh, 2008).

Additionally, accent variation and unfamiliar collocations or cultural references can hinder com-
prehension, especially when learners have limited contact with different speaking styles (Anderson
&Lynch, 1988). Other aspects that create confusion is misunderstanding idiomatic expressions and
facing sudden topic shifts (Rost, 2011).

I.4.4. Environmental and pedagogical limitations

Listening conditions can make comprehension more difficult. Learners struggle to engage fully
with listening activities without the aid of visual cues. Background noise and poor audio quality
also limit teaching listening (Anderson & Lynch, 1988).

From a pedagogical perspective, challenges may include a lack of adequate teaching tools, un-
suitable listening materials, and teachers’ difficulty in applying appropriate strategies to make lis-
tening lessons effective and engaging (Blinova, 2021).

Last but not least, the phenomenon of overcrowded classrooms is also considered as a major
challenge to listening instruction, as noise, limited space, and lack of individual attention reduce
learners’ ability to focus and understand spoken input. According to Khan and Iqbal (2012), such
classrooms exceed optimal capacity, leading to reduced teaching effectiveness and increased class-
room management difficulties. These factors not only affect listening, but also compromise the
broader teaching and learning process. Therefore, the impact of overcrowding on instructional
quality and learner engagement will be examined in greater depth in the following chapter.
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Conclusion

In conclusion, listening is a critical skill in language acquisition that plays a critical role in both
academic and real-life communication. The chapter suggested some definitions of listening and
highlighted its cognitive, social, and affective nature. It also emphasized the importance of lis-
tening in language learning. It also elaborated on some of the approaches to teaching listening
such as Total Physical Response, Task-Based Learning, the Bottom-up approach, the Top-down
approach, and the Interactive approach. All of these approaches help learners in comprehending
spoken language. Understanding these theoretical foundations provides valuable insight into teach-
ing listening effectively, especially in environments that pose teaching challenges.
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Introduction

The classroom represents the outline of a structured teaching system, where numerous instruc-
tional elements are interconnected, forming complex relationships. The primary objective of class-
room management is to harmonize, regulate, and integrate the elements and their interactions to
create a cohesive environment that facilitates smooth and effective teaching.

In recent years, however, there has been a noticeable increase in classrooms size, particularly
in English as Foreign Language. Large and even overcrowded classrooms have become com-
mon, posing significant challenges within the scope of classroom management. Consequently,
this issue has emerged as a key topic of interest in EFL research. Teachers working within large
EFL classes encounter numerous obstacles during the teaching process. These challenges include
strained teacher-learner relationships, a restricted variety of teaching methods, teacher discomfort
when managing large groups, and maintaining classroom discipline.

This chapter attempts to cover the complex issue of overcrowded classrooms by examining
scholarly definitions, exploring its effects on teaching and learning, identifying the key challenges
it presents, and discussing potential solutions to address the problem.

II.1. Definition of overcrowded classrooms

Overcrowded classrooms represent a significant challenge that hinders the effectiveness of the
teaching and learning process. Scholars have noted that there is no universally agreed- upon defi-
nition of what constitutes a large class, as it varies depending on the country, educational context,
and institutional standards. According to Küçükler and Kodal (2018), a classroom is considered
large when the number of students surpasses what the teacher deems manageable. Similarly, Khan
and Iqbal (2012) define an overcrowded classroom as one in which student enrollment exceeds the
optimal capacity, leading to numerous difficulties that negatively affect both teaching and learning.

Hayes (1997) pointed out that the distinction between large and small classes depends on the
nature of the classroom context. Generally, a regular classroom is considered overcrowded when it
has more than thirty students, while language learning classes are labeled large when they exceed
twenty students. Similarly, Hess (2001) states that any class with more than thirty students falls un-
der the category of a large class. In contrast, Murphy and Rosenberg (1998, as cited in Sangangula
(2016)) describe a small class as one comprising between thirteen and seventeen students.

Although overcrowded classrooms are characterized by having more students than what is ideal,
the key concern is how this overcrowding creates tangible challenges for both teaching and learning.
The pressure on available resources and classroommanagement negatively influences the quality of
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instruction, student involvement, and academic achievement. Therefore, it is important to examine
how these conditions affect the overall effectiveness of teaching and the learning process.

II.2. Impacts of overcrowded classrooms

Overcrowded classrooms can have a considerable negative effect on both teaching and learn-
ing. As noted by Green and Doran (2000) and Burnett (1995), such environments often suffer
from a lack of instructional materials, insufficient library resources, and limited space for storing
educational tools.

For less experienced teachers, managing an overcrowded class can be particularly overwhelm-
ing compared to their more experienced counterparts, highlighting the need for more advanced and
adaptable teaching strategies (Khan & Iqbal, 2012). Additionally, Hayes (1997) observed that dis-
interested students in these crowded settings are more likely to create disruptions, making it harder
for the teacher to maintain order and deliver effective instruction. The researcher expresses feel-
ings of frustration, exhaustion, and helplessness when faced with classrooms that are overcrowded
and difficult to manage effectively. Overcrowding also contributes to physical health concerns, as
cramped spaces increase the risk of spreading respiratory and other infectious diseases. DeCorby
et al. (2005) highlight additional problems such as limited space, insufficient resources, and inad-
equate equipment. These factors collectively hinder both teaching and learning in overcrowded
classrooms.

In overcrowded classrooms, it can be challenging for teachers to give personalized attention to
every student, making it difficult to recognize and address individual learning needs, (Baines et al.,
2006). Such environments often restrict meaningful interactions between teachers and students,
as well as among students themselves, which limits opportunities for collaboration and classroom
discussions (OECD, 2010). Additionally, these classrooms may suffer from a shortage of essential
resources like learning materials, seating, and technology, all of which can negatively influence
both teaching quality and student engagement (UNESCO, 2019).

As students’ number increase, maintaining discipline and managing the classroom effectively
become more challenging, which can negatively affect the overall learning environment (Smith,
2016). Studies have shown that overcrowded classrooms are linked to lower student performance
and test scores, especially in subjects that demand active participation and critical thinking (Han,
2018).

II.3. Challenges of overcrowded classrooms

Overcrowded classrooms pose several challenges for both teachers and students, making the
teaching and learning process less effective. Learners in overcrowded classrooms face difficulties
and obstacles that can greatly reduce their ability to develop, ameliorate, and improve different
skills, specially listening comprehension skills. The following challenges can be observed in vari-
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ous aspects.

II.3.1. Challenges in classroom organization and time management

Large classrooms create significant difficulties in organizing space and managing time effec-
tively. According to Hussain et al. (2017), teachers face challenges in arranging the classroom,
leading to wasted time that could be spent on delivering lessons. This disruption negatively affects
the overall educational process, as teachers struggle to manage the physical environment alongside
teaching.

II.3.2. Impact on student performance and teacher-student relationships

The overcrowded classroom environment also leads to numerous challenges related to student
performance. Sasikumar et al. (2013) identify issues like poor discipline, decreased student perfor-
mance as significant drawbacks, and emphasize the difficulties teachers face in fostering positive
teacher-student relationships and achieving educational goals. Overcrowded classrooms may also
lead to poor relationships within the classroom, further complicating the teaching process.

II.3.3. Specific challenges faced by teachers in large classes

Hadi and Arante (2015) outlined seven specific challenges teachers encounter when teaching
English in large classrooms. These challenges include difficulties in evaluating student perfor-
mance, providing individual feedback, maintaining student engagement, and managing discipline.
The authors also noted issues related to student motivation, the use of local language, and the over-
all effectiveness of teaching. Furthermore, teachers may experience physical exhaustion, making it
difficult to maintain control and monitor student progress effectively. These struggles highlight the
complexity of teaching in overcrowded classrooms and the limitations they impose on both student
learning and teacher performance.

II.4. Solutions and strategies to overcrowded classrooms

Teaching in overcrowded classrooms poses major challenges, such as reduced student focus,
difficulty maintaining engagement, and problems with managing the classroom. Despite these
obstacles, educators can improve their teaching effectiveness by applying certain strategies. The
following are suggested methods that teachers can use in such settings:

II.4.1. Cooperative learning framework

The Cooperative learning framework offers effective strategies for improving teaching in large
classrooms by promoting collaboration among students. This approach encourages students to sup-
port one another’s academic progress, fostering active participation and peer interaction (Seherrie,
2023). By combining cooperative learning with creative and blended teaching techniques, teachers
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can enhance classroom management and maintain student engagement, even in crowded environ-
ments (Saud et al., 2020; Seherrie, 2023). Additionally, dividing the class into smaller groups not
only boosts student participation but also provides more opportunities for personalized attention,
leading to improved academic performance (Sijekula et al., 2023).

II.4.2. Large classroom pedagogy

In large classroom, pedagogy emphasizes the importance of fostering active student participa-
tion through collaborative learning strategies like group discussions and peer-supported activities.
These methods not only improve comprehension but also cater to diverse learning styles, enabling
students to engage better with the material (Basorun, 2013; Sijekula et al., 2023). Additionally, ac-
cording to Basorun (2013), peer-learning techniques such as jigsaw activities and think-pair-share
promote interaction and knowledge sharing, which have been shown to enhance both understanding
and retention, particularly in large classrooms.

II.4.3. Classroom management techniques

According to Mohamed (2018), in overcrowded classrooms, effective classroom management
techniques are important for maintaining a structured and productive learning environment. These
techniques emphasize establishing clear expectations, consistent routine, and proactive strategies.
One effective approach is involving students in creating classroom rules and behavior guidelines;
this method encourages students to take responsibility for their actions and results helping mini-
mize disruptions. Moreover, a well-managed classroom promotes mutual respect, enhances student
engagement, and creates a more positive atmosphere that supports both teaching and learning.

Additionally, proactive management techniques such as providing clear instructions and ensur-
ing smooth transitions between activities can reduce behavioral issues and maximize instructional
time. These strategies are especially crucial in overcrowded classrooms, where maintaining struc-
ture is essential for effective teaching (Andrew et al., 2023).

II.4.4. Integration of technology

According to Sijekula et al. (2023), the integration of technology in the classroom plays an im-
portant role in enhancing interactions of students. In overcrowded classrooms, digital tools like:
online quizzes, shared documents, educational apps, and multimedia projects offer practical so-
lutions to bridge the gap to facilitate learning between teacher and learner. These tools push the
student to react simultaneously, encourage participation, facilitate collaboration among peers and
help manage large classrooms effectively. Technology becomes a valuable asset in managing large
classes, making the learning environment more dynamic, inclusive, and student-centered.
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II.4.5. Infrastructure improvement

According to Fernández et al. (2023)., the physical limitations of learning spaces are necessary to
ameliorate the quality of education. This investment allows for the extension of existing classrooms
to prevent overcrowding, and makes classrooms enlarged permits for better seating arrangements,
improved visibility; it allows teachers to use easily different methods to facilitate the interaction
between the teacher and the learner.

Moreover, establishing new school buildings with modern architectural design can bring addi-
tional students without sacrifying instructional quality and can tailor to pedagogical needs.

Conclusion

In conclusion, this chapter explored the issue of overcrowded classrooms from multiple angles.
It began by defining what an overcrowded classroom is. Then, it examined how overcrowding
influences both teaching and learning, making it harder for teachers to manage their classrooms
and for students to stay engaged. Despite these challenges, the chapter also presented a variety
of practical solutions. These included using cooperative learning strategies, encouraging active
participation, applying strong classroom management techniques, integrating technology, and im-
proving infrastructure. Altogether, these approaches aim to create more supportive and effective
learning environments, even in large or crowded classrooms. The following chapters will build
upon this theoretical background by exploring the specific difficulties teachers face in real class-
room settings, particularly in overcrowded middle school classrooms in Algeria.
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Introduction

The previous chapters were intended generally to introduce the overall view of teaching listening
in overcrowded environments. We also tackled in a considerable body of literature about what
scholars have studied concerning this issue. Besides, we introduced the suggested solutions to
overcome this particular problem. Though, this chapter is devoted to the methodology we consider
better serving the aim of the study.

This chapter focuses on the practical side of the work. It outlines the research design and the
specific methods employed in conducting the study. In addition, it provides a description of the
research context, the target population, and the sampling strategy used. The chapter also justifies
the choice of data collection methods and procedures. Moreover, it addresses the steps taken to
ensure the reliability and validity of the instruments.

III.1. Research questions

The main research questions addressed are:

• Q1: What are the main challenges that face teachers when teaching listening skills in over-
crowded classrooms?

• Q2: Which strategies can be used to improve the teaching of listening skills in such envi-
ronments?

• Q3: How do these strategies influence the development of students’ listening skills?

III.2. Research hypotheses

The research is guided by the following hypotheses:

• H1: Overcrowded classrooms hinder teaching listening due to lack of individual attention,
difficulty to control the classroom, and low student participation.

• H2: Applying adapted teaching strategies, like peer interaction and the use of differentiated
instruction, can enhance teaching listening in overcrowded classrooms.

• H3: These strategies, when applied correctly, can enhance the learners’ listening skill and
participation, even in noisy and crowded classroom conditions.
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III.3. Research design

Clearly, any academic study demands research methodology which is essential in helping re-
searchers answer their research questions and assess the validity of their hypotheses. In this sense,
Paltridge and Starfield (2007) discuss:

Methodology refers to the theoretical paradigm or framework in which the student is
working; to the stance he or she is taking as a researcher (e.g. choosing a quantitative
or qualitative paradigm) and the argument that is built in the text to justify these as-
sumptions, theoretical frameworks and/or approaches as well as the choice of research
questions or hypotheses. (pp. 118–119)

Methodology also can refer to the specific steps and tools used in research. It guides how the
researcher selects, identifies, and analyzes information concerning a particular subject.

To fulfill the aim of the study, an exploratory sequential mixed methods design was employed,
as described by Creswell and Plano Clark (2011), whereby qualitative data collection and analysis
form the first phase, followed by little quantitative analysis to support and reinforce interpretation:

..the exploratory sequential design is a three-phase mixed methods design in which the
researcher starts with the collection and analysis of qualita¬tive data that is then fol-
lowed by a development phase of translating the qualitative find-ings into an approach
or tool that is tested quantitatively. (p. 84)

This type of design alongside with the qualitative-dominant mixed approach used in this research
offer a more nuanced and comprehensive understanding of the research problem than relying on
a single method alone (Creswell & Plano Clark, 2011). They are especially useful when little is
known about a problem, making it appropriate for exploring classroom challenges through teachers’
lived experiences.

III.4. Population

In qualitative research, the population refers to a group of individuals who have direct experi-
ence or knowledge related to the central phenomenon under investigation. According to Creswell
(2013), qualitative researchers tend to identify participants who are “purposefully chosen” as they
can offer “rich, detailed insights” regarding the study topic. Similarly, Paltridge and Starfield
(2007) note that researchers must define and describe the population from which they are getting
their data, especially when it is supposed to examine context-specific experiences or perceptions.
For this study, the population consists of English language teachers who work in an Algerian mid-
dle school, i.e., teachers with experience in teaching first-year pupils in overcrowded classrooms.
This population, placed within the specific context of Mohamed Khider Middle School in Bouira,
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is best suited to provide in-depth information on challenges and teaching strategies for listening
skills within such constrained classroom conditions.

III.5. Sampling

Sampling in qualitative research is the selection of participants that will help the researcher un-
derstand the research problem. As Creswell (2013) has pointed out, that qualitative sampling is
purposeful, and is intended to select individuals who are especially knowledgeable about or ex-
perienced with the main phenomenon or concept being explored. This study utilized purposive
sampling, a non-probability method used to intentionally select participants who have direct and
relevant experience and could offer rich insights into the teaching of listening skills under chal-
lenging classroom conditions. Paltridge and Starfield (2007) describe purposive sampling as a
method where the participants are chosen based on specific characteristics relevant to the research
objectives.

In this study, participants were six English teachers from Mohamed Khider Middle School in
Bouira. They selected based on two criteria:

• They must have experience teaching first-year pupils at the middle school, and

• They must have worked within overcrowded classroom environments.

The decision to select Mohamed Khider Middle School as the research site was deliberate and
based on several factors. It is one of the oldest, biggest, and most prestigious middle schools in the
city of Bouira, and it has a large number of teachers compared to other middle schools. It is known
for academic excellence, and its learners achieve some of the highest results every year. The school
also was chosen based to its proximity, which made regular visits and data collection more feasible.
All of these were very important reasons why it was a highly relevant and interesting context for
the study of the challenges of teaching listening skills in overcrowded classrooms.

This sampling method ensured that the data collected would be rich, relevant, and reflective of
the specific challenges addressed by the research questions.

III.6. Data collection tools

Creswell (2013, p. 75) states that: ”the data collection in case study research is typically ex-
tensive, drawing on multiple sources of information, such as observations, interviews, documents,
and audiovisual materials.” In order to gain comprehensive insights into teachers’ experiences,
perceptions, challenges, and strategies related to teaching listening in overcrowded classrooms, we
chose to follow a semi-structured interview as the primary data collection tool in this study. ”The
interview is defined as the method of asking questions to gain both qualitative and quantitative
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data […] qualitative questions aim to obtain the interviewee’s descriptions to a specific question”
(Taherdoost, 2022, p. 39). Creswell (2013) also notes that interviews are a common method in
qualitative research since they allow researchers to explore participants’ experiences, perceptions,
and attitudes in depth. These interviews may be structured, semi-structured, or unstructured.

III.6.1. Semi-structured interview

Creswell (2013) explains that the semi-structured format combines a set of predetermined open-
ended questions with the flexibility to explore themes and responses more deeply, based on the
response of the interviewees. Semi-structured interviews involve guiding questions (an interview
protocol) but allow for flexibility in the conversation so that participants can elaborate or add new
ideas. The interview was conducted face to face and by telephone.

III.6.2. Description of the interview

In this study, data were collected through semi-structured interviews with six English teachers
who have experience teaching first-year pupils in overcrowded classrooms. The semi-structured
interview designed for this study consisted of fifteen open-ended questions categorized into three
sections. The questions asked for information about the teachers’ backgrounds, the specific chal-
lenges they face when teaching listening in overcrowded classrooms, and the strategies or support
that they find effective. The open-ended questions allowed the teachers to elaborate freely.

Section 1: Background and demographics

This section aimed to gather contextual information about each participant’s teaching experience
and working environment:

• Question 1: It is about the participants’ experience at the middle school level, to understand
the teacher’s level of expertise.

• Question 2: explored the range of grade levels taught, helping to determine whether the
participant had a broad perspective across different year groups.

• Question 3: inquired about the average number of learners per class, which is significant in
understanding the degree of classroom overcrowding.

• Question 4: asked how often the teachers teach listening, which gave insight into how fre-
quently listening is practiced and emphasized.

Section 2: Challenges in teaching listening in overcrowded classrooms

This section focused on identifying practical, pedagogical, and logistical difficulties:
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• Question 5: teachers are asked to identify the main difficulties they face when teaching
listening in overcrowded classrooms, serving as a general starting point.

• Question 6: addressed whether and how class size impacts students’ comprehension of lis-
tening tasks, eliciting views on the relationship between class size and learning effectiveness.

• Question 7: asked about the influence of noise and discipline issues, key concerns in large
classes, especially during audio-based lessons.

• Question 8: focused on the difficulties in monitoring and assessing students’ listening per-
formance, especially when individual feedback becomes impractical in large groups.

• Question 9: explored technical and material challenges, such as the availability and quality
of audio equipment, which are essential for effective listening instruction.

• Question 10: asked about how physical classroom arrangements and seating patterns af-
fect listening activities, particularly when not all students can hear clearly or see necessary
materials.

Section 3: Suggested strategies and support

This section explored teachers’ professional insights and needs:

• Question 11: asked about effective methods or strategies teachers have used when teaching
listening in overcrowded classrooms, aiming to highlight classroom-based solutions.

• Question 12: inquired about the use of group work or pair work techniques to improve
student engagement and listening outcomes, as cooperative learning may ease challenges.

• Question 13: focused on the support or resources teachers need, including training, materi-
als, or structural changes that could improve conditions.

• Question 14: asked what actions schools or the Ministry of Education could take to reduce
the identified challenges, aiming to generate systemic suggestions.

• Question 15: was a closing, open-ended, question where participants could provide any
further comments they felt important but had not been covered in previous questions.

This structure gave the interviewer freedom to collect comprehensive data and interviewees the
freedom to express their thoughts freely and in a natural way. Dividing the interview into sections
added sense in logical structure and coherent development, and was also in line with the qualitative
exploratory aims of the study as questions were open-ended.
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III.7. Data collection procedure

The data were collected through semi-structured interviews conductedwith six English language
teachers from Mohamed Khider Middle School in Bouira, Algeria, who have experience teaching
first-year middle school pupils. Participants were selected using purposive sampling based on their
teaching experience and relevance to the study’s focus, as part of a qualitative case study approach.

In line with ethical guidelines for qualitative research, as outlined by Paltridge and Starfield
(2007), transparency and respect for participants’ rights were maintained at all stages of the study.
Prior to the interviews, official permission was obtained from the school’s administration. The
selected teachers were contacted and informed and assured about the purpose and the voluntary
nature of the study, the confidentiality of their responses, their right to withdraw at any time, and
anonymity of their personal information.

A total of six interviews were conducted. Four interviews took place in the teachers’ room at the
middle school during the reception hour, in a quiet and private setting. Due to time constraints and
scheduling difficulties, the remaining two interviews were conducted by phone, but followed the
same set of the semi-structured interview’s questions to ensure consistency across all responses.

Each interview lasted approximately one hour, during which we facilitated the conversation by
using a flexible interview guide. Interviews were audio-recorded with the participants’ permission
so that we could undertake verbatim transcription and analysis. Additional field notes were also
taken during and immediately after each session to capture relevant observations.

As it is common in semi-structured interviews, some participants responded to certain later ques-
tions earlier in the discussion. In such cases, their answers were not repeated during the relevant
subsequent question but were organized thematically during data analysis to ensure alignment with
the intended structure of the interview guide.

III.8. Data Analysis procedure

In qualitative research, data analysis involves the extraction of emerging patterns, themes and
categories that emerge from participants’ responses. Before presenting the findings, it is essential
to describe the process where the data were securely analyzed. For this study, several models of
thematic analysis were reviewed, including Braun and Clarke (2006) widely cited six-phase model
and Miles and Huberman (1994) interactive model. However, this research utilized a systematic
thematic coding and reduction process entitled byNamey et al. (2008), which is a step-by-step guide
to coding and quantitizing qualitative data, complementing the study’s purpose of identifying and
highlighting recurring themes across participant responses.

The collected data were analyzed using Thematic Analysis (TA)following the frequency-based
model proposed by Namey et al. (2008). This approach combines traditional qualitative coding
with basic frequency counts to enhance pattern recognition and improve transparency in the anal-
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ysis process. It integrates qualitative thematic coding with frequency counting — an approach that
allows for both descriptive richness and pattern recognition without compromising depth. This
process of applying numerical summaries to qualitative categories is known as ”quantitizing”, as
it was described by Sandelowski (2001), it refers to the assignment of numerical values (such as
frequency counts) to qualitative data to allow researchers to highlight recurring patterns and the
prominence of specific themes without undermining the richness of qualitative interpretation. It
was particularly suited to the purpose of the study, which is to explore challenges in teaching lis-
tening in overcrowded middle school classrooms and to identify recurring themes among teachers’
experiences.

To ensure a clear structure and focused interpretation, the semi-structured interview questions
were organized into three thematic sections:

• Section One: General perceptions of teaching listening in overcrowded classrooms

• Section Two: Specific challenges and influencing factors

• Section Three: Strategies and suggestions for improvement

Each section was analyzed independently through TA and frequency-based summarization, al-
lowing for detailed insights into each core area of inquiry. The analytical process followed these
steps:

Step 1: Data preparation

All interviews were transcribed verbatim and reviewed for accuracy. Minor clarifications were
made to simplify confusing expressions without changing the original text. To maintain confiden-
tiality, identifying details such as names or locations were removed from the transcripts.

Step 2: Familiarization with the data

We read and re-read the transcripts carefully to gain a deep understanding of the content. Notes
and reflective comments were written in the margins to inform the development of thematic codes.

Step 3: Code development

A coding framework was constructed using a combination of deductive codes (informed by
interview questions and literature on listening instruction and overcrowded classrooms) and induc-
tive codes (emerging directly from participant responses). These codes represented key concepts,
repeated concerns, and lived experiences described by the teachers.
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Step 4: Coding of transcripts

Each transcript was manually coded using the developed codebook. Each meaningful segment
(sentence or paragraph) was assigned one or more relevant codes. Coding was conducted section
by section, allowing the themes of each part to emerge independently.

Step 5: Frequency counting

After all the answers were coded, we counted how frequently each theme was mentioned (men-
tion count) and how many participants mentioned it (participant count). For example, “noise” was
cited as a challenge by all six participants, making it one of the most prevalent recurring themes.

Step 6: Theme development

Related codes were grouped into broader themes. For example, “lack of attention,” “difficulty
hearing,” and “classroom disruption” were under a theme such as “Classroom management chal-
lenges.” Theme names and definitions were refined for consistency and clarity.

Step 7: Interpretation

Themes were interpreted using both descriptive analysis, by explaining what each theme rep-
resented about the experience of teaching listening in overcrowded classrooms, and comparative
analysis, by identifying which themes were most frequent. Selected verbatim quotes from the in-
terviewees’ answers were used to illustrate each theme, accompanied by frequency tables showing
how many teachers expressed each idea. This balance between narrative explanation and numeric
support helped ensure transparency while preserving the depth of qualitative insights.

By using this method, the study preserved the richness of the qualitative data while also enhanc-
ing its credibility through transparent, systematic pattern identification. As Namey et al. (2008)
explain, the integration of frequency-based coding in thematic analysis improves the clarity, trans-
parency, and reliability of qualitative findings without diminishing their depth and contextual mean-
ing.

III.9. Limitations of the study

This study was faced with many limitations that have to be acknowledged. It was conducted
within one school—Mohamed Khider Middle School in Bouira—which may limit the generaliz-
ability of the findings to other schools or regions in Algeria. The particular characteristics of this
particular setting may possibly fail to capture the entire spectrum of experience and challenges
found in other middle schools.

Second, data collection relied solely on semi-structured interviews with English teachers, which
is not sufficiently representative of the perspectives of learners, school administrators, or parents.
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Multiple opinions would have provided a clearer picture of the issue; however, considering time
and accessibility constraints, the study focused only on teachers.

Third, the study did not include classroom observation as a supplementary data collection tool.
Although as described by Creswell (2013), observation is often recommended in case study re-
search for triangulating data and gaining real-time insights into classroom practices, it was not
feasible in this context. The fieldwork coincided with a highly disrupted academic calendar. At
the time of data collection, schools were concluding exam sessions, and the teachers had already
completed the instructional sequences in which listening is typically taught at the beginning This
was followed by national holidays, delays caused by strike actions during the third semester, and
a sudden ministerial decision to advance exam schedules. As a result, teachers shifted their focus
toward completing the syllabus and skipped several lessons, including those related to listening.
Consequently, classroom observations would not have provided relevant or accurate data on the
teaching of listening skills.

In addition to these timing constraints, two key pedagogical factors also limited the possibility
of conducting field observation. First, first-year pupils receive only two English sessions per week,
which restricts both instructional time and opportunities for extended observation of listening ac-
tivities. Second, the first-year English syllabus is densely structured, comprising five sequences
that must be completed within a relatively short academic year. Each sequence covers distinct the-
matic units, vocabulary sets, grammar points, and skill-focused tasks, leaving teachers with limited
flexibility to incorporate supplementary activities or adjust their pacing to focus on specific skills
like listening.

Finally, time constraints and scheduling conflicts within the school environment may have af-
fected the depth and timing of some interviews, possibly limiting the richness of the responses.

Conclusion

Finally, the chapter has outlined the methodology applied in investigating the challenges of
teaching listening skills in overcrowded classrooms, and in particular focus on first-year middle
school pupils at Mohamed Khider Middle School in Bouira, Algeria. The study applied a qualita-
tive case study design supported with an exploratory sequential mixed methods design. Through
purposive sampling, six experienced English teachers were selected to share their views by con-
ducting semi-structured interviews. The data collection process was carefully organized to provide
for ethical considerations, reliability, and contextual relevance. The chapter also presented the re-
search questions, hypotheses, and justification for the chosen tools and procedures. This method-
ological foundation sets the stage for the next chapter, which will present and analyze the findings
obtained from the participants’ responses.

28



Chapter IV: Data analysis and 

discussion 



Chapter IV: Data analysis and discussion

Chapter IV: Data analysis and discussion

Introduction

This chapter presents and interprets the findings obtained from semi-structured interviews con-
ducted with six English teachers at Mohamed Khider Middle School in Bouira. The aim of the
study is to explore the challenges of teaching listening skills in overcrowded Algerian middle
school classrooms. The findings are organized thematically to reflect recurring patterns in the
teachers’ responses and are supported by frequency counts to emphasize the prominence of each
issue. Through this structure, the chapter highlights teachers’ perceptions, classroom realities, and
the practical strategies they use to address the difficulties of teaching listening under overcrowded
conditions.

IV.1. Overview of analytical approach

The interview data were analyzed using a frequency-based Thematic Analysis (TA) approach.
This method combines qualitative coding with frequency quantification to ensure both thematic
depth and analytic transparency. The analysis is divided into three main thematic sections:

• Background and demographic context,

• Challenges and influencing factors, and

• Suggested strategies and support mechanisms.

This structured and systematic approach allowed the researcher to extract meaningful insights from
the participants’ responses while also identifying the most frequently cited concerns.

IV.2. Ensuring Rigor: coherence, clarity, and distinction in themes

To ensure the quality and transparency of the findings, the themes presented in this chapter were
developed and refined following the systematic, frequency-based TA model proposed by Namey
et al. (2008). Thematic coherence was achieved by grouping related codes that consistently rep-
resented shared ideas across participants, with frequency counts confirming their relevance. This
approach allowed for both qualitative depth and analytic transparency. As Sandelowski (2001) ex-
plains, the incorporation of frequency-based coding—or quantitizing—supports the identification
of recurring patterns while preserving the richness of qualitative interpretation.

Clarity was ensured by carefully labeling each theme and supporting it with representative quo-
tations from teachers’ responses, making each theme’s meaning explicit and grounded in actual
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data. To maintain distinction among themes, categories were reviewed and refined to avoid con-
ceptual overlap and to ensure that each theme addressed a unique dimension of the participants’
experiences.

In our study, we calculated percentages based on the frequency of each theme’s occurrence
rather than the number of participants or responses. This method was applied to both challenges
and strategies to better capture the depth, emphasis, and recurrence of each theme throughout the
interviews. Several teachers mentioned the same point multiple times across different questions,
highlighting its practical importance. By using frequency, we aimed to provide a more nuanced
and representative analysis that aligns with qualitative research standards, particularly in studies
involving rich, multi-layered data.

IV.3. Data analysis

Section I: Background and demographics

Participant Teaching
Experience

Levels
Taught

Average
Class Size

Listening Sessions/
Sequence

Participant 1 9 years All levels 40–45 3 to 4 sessions
Participant 2 3 years 1st, 2nd, 3rd 38–42 2 to 4 sessions
Participant 3 9 years All levels 40–45 2 sessions
Participant 4 17 years All levels 40–47 2 to 4 sessions
Participant 5 11 years All levels 38–42 2 to 4 sessions
Participant 6 31 years All levels 40–47 2 to 4 sessions

Table 1: Background and demographics

Table 1 outlines key background information of the six participating teachers. Their teaching
experience ranges from 3 to 31 years. Most of them have taught all middle school levels, with the
exception of one participant who has taught only first, second, and third years. The average class
size reported by the participants falls between 38 and 47 pupils. In listening instruction, the number
of sessions taught per sequence varies among the teachers, ranging from 2 to 4 sessions.

Section II: Challenges in Teaching Listening in Overcrowded Classrooms

This section presents the thematic analysis of interview responses to Questions 5–10. After
systematically coding the data, 9 main themes emerged, each capturing a key recurring difficulty
that teachers face in teaching listening within overcrowded Algerian middle school classrooms.
The frequency of each theme was calculated based on how many times it was mentioned across all
36 responses, even if repeated by the same participant in different responses.

31



Chapter IV: Data analysis and discussion

Theme: NDI – Noise and Discipline Issues

Noise and discipline problems were the most frequently cited challenges. Teachers repeatedly
emphasized how excessive noise, interruptions, and difficulty maintaining order disrupted the flow
of listening activities and impeded comprehension. This theme includes mentions of background
noise, student talking, or the inability to focus during audio tasks.

Citations: “The noise.” (Q5, Participant 5), “High noise levels can distract students and make
it difficult for them to focus on the listening material.” (Q7, Participant 1), “Frequent interruptions
disrupt the listening flow.” (Q7, Participant 3)

Theme: LIA – Lack of Individual Attention

Numerous responses expressed concern over the inability to give personalized feedback or track
individual progress. Teachers noted that with large numbers, it became difficult to recognize who
was struggling or provide support for each learner’s listening development.

Citations: “Difficulties in providing personalized attention.” (Q5, Participant 1), “Teachers
can’t give each pupil the attention he needs.” (Q6, Participant 4)

Theme: TMC – Time Management Constraints

Many teachers stressed that the limited time allocated for listening tasks was insufficient, espe-
cially in large classrooms. Overlapping tasks, classroom management, and repetition of listening
activities consumed valuable time.

Citations: “Time management is important to reach the objective of the lesson.” (Q5, Partici-
pant 5), “I need extra time… I cannot manage the time properly.” (Q8, Participant 2)

Theme: LLS – Limited Listening Strategies

Several teachers pointed out that overcrowding limited their ability to implement effective lis-
tening strategies such as prediction, note-taking, or group discussions. In large classes, these strate-
gies were either too chaotic or unmanageable.

Citation: “Impossibility to apply sound listening strategies like note-taking and predicting.”
(Q6, Participant 2)

Theme: CAP – Classroom Arrangement Problems

Inflexible or poorly organized seating made it difficult for all students to hear clearly, interact
with the audio source, or participate in group tasks. Teachers also noted that back-seat students
often remained disengaged.
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Citations: “Most of the distracted elements are in the back.” (Q10, Participant 2), “It is
impossible to arrange overcrowded classes on the shape U.” (Q10, Participant 5)

Theme: TMS – Technical and Material Shortages

This theme covers the widespread lack of suitable listening tools, including outdated or faulty
audio devices, lack of headphones, or insufficient printed scripts. Some teachers brought their own
materials to overcome these obstacles.

Citations: “No headphones and speakers (audio device).” (Q9, Participant 4), “The school-
provided audio phones make a disturbing sound.” (Q9, Participant 2)

Theme: SCC – Student Comprehension Challenges

Students’ limited language background, lack of familiarity with native speaker accents, and lexis
gaps were noted as significant barriers to listening texts comprehension. Teachers also reported that
there were learners who tried word-by-word translation, leading to confusion.

Citations: “Too much unknown vocabulary.” (Q5, Participant 4), “They hate listening to
native speakers… they don’t understand the pronunciation.” (Q5, Participant 2)

Theme: TB – Teacher Burnout

Overcrowded classes contributed to emotional exhaustion, especially when teachers had to re-
peat listening activities, manage behavior, and maintain energy levels throughout the session.

Citation: “Repetition of listening script makes teachers tired.” (Q5, Participant 5)

Theme: LE – Low Engagement

Lack of interest, low motivation, and quick boredom—especially when learners failed to under-
stand the listening content—led to passive behavior and minimal participation.

Citations: “They get bored quickly.” (Q5, Participant 4), “Pupils… won’t understand and
couldn’t do the tasks related to the scripts.” (Q7, Participant 4)

Table 2 and Figure 1 present the thematic distribution of challenges related to teaching listening
in overcrowded classrooms, based on a total of 81 coded references.
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Code Theme Frequency
(f)

Percentage
(%)

NDI Noise and Discipline Issues 16 19,75 %
LIA Lack of Individual Attention 12 14,81 %
TMC Time Management Constraints 9 11,11 %
LLS Limited Listening Strategies 8 9,88 %
CAP Classroom Arrangement Problems 7 8,64 %
TMS Technical/Material Shortages 10 12,35 %
SCC Student Comprehension Challenges 9 11,11 %
TB Teacher Burnout 4 4,94 %
LE Low Engagement 6 7,41 %

Total 81 100 %

Table 2: Challenges’ themes

NDI
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Figure 1: Frequency of challenges’ themes

The most frequently cited challenge is Noise and Discipline Issues (NDI), which appeared 16
times, accounting for 19.75% of the total references. This is followed by Lack of Individual At-
tention (LIA) with 12 occurrences (14.81%), and Technical/Material Shortages (TMS) with 10
mentions, representing 12.35%. Two themes were reported with equal frequency: Time Manage-
ment Constraints (TMC) and Student Comprehension Challenges (SCC), each cited 9 times and
representing 11.11% of the coded data. The theme of Limited Listening Strategies (LLS) was ref-
erenced 8 times, amounting to 9.88%. Classroom Arrangement Problems (CAP) were noted in 7
instances (8.64%), while Low Engagement (LE) appeared 6 times, making up 7.41%. The least
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frequently mentioned theme is Teacher Burnout (TB), which occurred 4 times, corresponding to
4.94% of the total references.

Section III: Suggested strategies and support This section presents the thematic analysis of
teachers’ responses to Questions 11–15. Through systematic coding of the data, 9 central themes
were identified, each reflecting a commonly reported strategy or solution used to address the chal-
lenges of teaching listening in overcrowded Algerian middle school classrooms. The frequency of
each theme was calculated based on its recurrence across all the 30 responses, including repeated
mentions by the same participant in different answers.

Theme: CPGW – Collaborative Pair and Group Work

This theme includes strategies employing group and pair-based collaboration, such as jigsaw
listening, think-pair-share, and group discussion. These strategies were designed to encourage
participation, manage noise, and foster interactive listening activities. Teachers pointed out the
benefit of allowing students to choose peers to help reduce stress and enhance productivity.

Citation:“Using group work and pair activities helps manage large classes.” (Q11, Participant
6) “Think-Pair-Share… students listen to scripts, discuss with partners, then share with the class.”
(Q12, Participant 1)

Theme: DLCS – Differentiated and Learner-Centered Strategies

Teachers emphasized the necessity of adapting their instructions to match learners’ learning
styles and language proficiency. This included offering varied task types, assigning roles based on
learners’ strengths, and observing learners over time to understand their needs. This aligns with
learner-centered pedagogy.

Citation:“Mixing activities… so they can talk, write, move, and listen in a variety of ways.”
(Q11, Participant 2)

Theme: IPS – Institutional and Professional Support

This theme includes external support measures, such as teacher training, workshops, materials
provision, and professional collaboration. Teachers expressed a strong need for ongoing devel-
opment opportunities and support from school administrators or the Ministry to improve listening
instruction conditions.

Citation:“Offering training and workshops… to get other meaningful and useful strategies.”
(Q14, Participant 1)
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Theme: EMTA – Effective and Multimodal Teaching Aids

Teachers frequently reported relying on visuals, gestures, printed tasks, posters, and scripts to
compensate for large class size limitations and students’ comprehension challenges. These aids
were essential in making listening tasks more accessible and meaningful.

Citation:“Using visual aids, repeating the audio multiple times, using subtitles, and giving
pupils listening scripts.” (Q11, Participant 3)

Theme: UPDP – Use of Pre-During-Post Framework

Some teachers described structured use of the PDP (Pre-, During-, Post-listening) framework to
scaffold understanding and keep students engaged. Tasks were broken into stages to help learners
process content incrementally and better retain information.

“PDP framework: pre-listening, during, post-listening… divide text into small sections.” (Q11,
Participant 4)

Theme: UTAE – Use of Technology and Audio Equipment

This theme covers the use and access to sound devices, multimedia, and other technologies to
enhance listening practice. While teachers praised its usefulness, they also implied challenges with
availability and quality, reinforcing the connection to infrastructure.

“I raise the voice of the audio to make sure they can hear.” (Q11, Participant 2)

Theme: CSR – Class Size Reduction

This theme includes requests or suggestions for reducing pupil numbers per class, which teach-
ers believe would lead to improved listening outcomes through better interaction, attention, and
feedback.

“Smaller class sizes would allow for more personalized attention and instruction.” (Q14, Par-
ticipant 1)

Theme: TLM – Time and Lesson Management

Teachers mentioned difficulties with managing time efficiently within large classrooms, not-
ing how classroom management or extended tasks could consume listening time or delay lesson
progression.

“In my beginnings as a teacher I had a problem in managing the time.” (Q13, Participant 2)
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Theme: FA – Flexibility and Adaptability

Some teachers emphasized that in overcrowded settings, they must show a high level of flexibil-
ity, innovativeness, and responsiveness to new strategies to adapt to learners’ needs and classroom
settings.

“Being open to trying new strategies… can help create a more effective and engaging environ-
ment.” (Q15, Participant 1)
Table 3 and Figure 2 present the thematic distribution of suggested strategies and forms of support
for improving listening instruction in overcrowded classrooms, based on a total of 79 coded refer-
ences.

Code Theme
Frequency

(f)
Percentage

(%)
CPGW Collaborative Pair and Group Work 22 27,85 %
DLCS Differentiated and Learner-Centered Strategies 6 7,59 %
IPS Institutional and Professional Support 13 16,46 %

EMTA Effective and Multimodal Teaching Aids 17 21,52 %
UPDP Use of Pre-During-Post framework 2 2,53 %
UTAE Use of Technology and Audio Equipment 6 7,59 %
CSR Class Size Reduction 9 11,39 %
TLM Time and Lesson Management 2 2,53 %
FA Flexibility and Adaptability 2 2,53 %

Total 79 100 %

Table 3: Suggested strategies’ themes
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Figure 2: Frequency of suggested Strategies’ themes

The most frequently cited strategy is Collaborative Pair and Group Work (CPGW), which was
referenced 22 times, accounting for 27.85% of the total. This is followed by Effective and Multi-
modal Teaching Aids (EMTA), cited 17 times (21.52%), and Institutional and Professional Support
(IPS), which appeared 13 times, representing 16.46%.

The theme of Class Size Reduction (CSR) was mentioned 9 times, making up 11.39% of the
references. Two strategies—Differentiated and Learner-Centered Strategies (DLCS) and Use of
Technology andAudio Equipment (UTAE)—were eachmentioned 6 times, comprising 7.59% each
of the total coded responses.

Three themes were reported with equal frequency: Use of Pre-During-Post framework (UPDP),
Time and Lesson Management (TLM), and Flexibility and Adaptability (FA). Each of these ap-
peared twice, contributing 2.53% respectively to the overall dataset.

IV.4. Discussion

In this study, we have divided the discussion section into two main parts. The first one sheds
light only on the relation between the findings and the theoretical background provided in this
research. While the second part is dedicated to explain whether the findings have answered our
research questions or not, as well as whether the hypotheses are confirmed or denied.

IV.4.1. Theoretical implication of the research findings

Section I: Background and demographics

The demographic information gathered from the participants offers a strong foundation for the
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current study and confirms its relevance. The range of teaching experience of 3 to 31 years pro-
vides a rich diversity of perspectives, from new teachers to highly experienced ones, which allows
for a deeper exploration of how different teaching backgrounds can influence their perceptions and
coping mechanisms in overcrowded classrooms. In addition, all participants have taught first-year
middle school pupils, which directly relates to the topic of the study. The class sizes, ranging from
38 to 47 pupils, as indicated, clearly fall into the definition of overcrowded classrooms, referred to
in the literature as above 30 students per class. This confirms that the participants work under con-
ditions that maximally reflect the phenomenon under investigation. Furthermore, their responses
regarding the frequency of listening instruction (mostly 2 to 4 sessions per sequence) indicate that
listening is a regularly practiced component in their teaching routines, which underscores its im-
portance and supports the study’s focus on listening skill challenges. Overall, this background
information validates that the selected participants are appropriate and their teaching context fits
the objectives of this research.

Section II: Challenges in teaching listening in overcrowded classrooms

The results highlight Noise and Discipline Issues (ND) as the most pressing challenge in over-
crowded Algerian classrooms. This echoes what Blinova (2021) and Anderson and Lynch (1988)
emphasize about environmental and pedagogical limitations. These overcrowded environments
make it hard for learners to concentrate or even hear the script—testifying to noise control as being
pivotal to effective listening comprehension. The second most prominent obstacle is the Lack of
Individual Attention (IA), which is supported by Baines et al. (2006) and OECD (2010), who ex-
plain that large classrooms restrict the capacity of teachers to provide individualized feedback and
identify struggling learners.

Time Management (TM) and Limited Listening Strategies (LS) issues also underscore how
overcrowding not only increases the teacher’s cognitive and physical demands but also limits in-
structional efficacy and pedagogical flexibility. According to Hussain et al. (2017), difficulties in
managing the physical arrangement of overcrowded classrooms result in wasted teaching time, hin-
dering the flow of lessons. Moreover, as Goh (2008) notes, the limited use of structured listening
strategies in such contexts can severely limit the cognitive processing learners need for successful
comprehension.

In addition, another major challenge identified is Student Comprehension Challenges (SC),
which refers to learners’ limited ability to process and decode spoken English in overcrowded
classrooms. As noted by Blinova (2021), these difficulties often stem from a lack of prior knowl-
edge, which prevents learners anticipating and making sense of new topics—a problem regularly
experienced in such environments. Additionally, as stated by Goh (2008), learners may be over-
whelmed by the speed of spoken input, even when it would otherwise be well received as slow,
comprehensible speech with room to think and respond. This is due to limited linguistic profi-
ciency, lack of prior exposure, or inadequate background knowledge, all of which are increased by
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classroom overcrowding.

Further, the data illustrates that Technical and Material Shortages (TE) and Classroom Arrange-
ment (CA) are not merely logistic issues but have direct implications for pedagogical quality. This
resonates with the environmental and infrastructural concerns suggested by Hayes (1997) and UN-
ESCO (2019).

Interestingly, the less frequently mentioned but still critical themes—Teacher Burnout (TB) and
Low Engagement (LE)—suggest psychological effects on both teachers and students. As Gilakjani
and Ahmadi (2011) state, attention and motivation are important internal factors of listening; they
are clearly compromised in noisy, stressful, and inadequately resourced contexts.

Together, these findings suggest the complex interaction of environmental, pedagogical, and
psychological factors that make effective listening teaching in overcrowded classrooms a serious
problem. Far from being individual barriers, they represent a compounding challenge that educators
must manage with on a daily basis—often under extreme limits of time and resources, as well as
intense pressure. This is a picture of teachers struggling to offer meaningful listening instruction
despite the structural limitations of their teaching environments.

Section III: Suggested strategies and support

The most common theme across responses was Collaborative Pair and Group Work (CPGW),
representing more than a quarter of all strategy-related responses. Teachers emphasized its utility
for promoting participation, reducing classroom tension, and enhancing comprehension in listening
activities. This finding is aligned with Sijekula et al. (2023) and Basorun (2013), noting the role
of peer interaction, group discussions, and cooperative approaches like think-pair-share and jigsaw
activities in enabling learners’ language comprehension and participation—especially in crowded
settings where one-on-one teaching is difficult.

Effective and Multimodal Teaching Aids (EMTA) were second in frequency, demonstrating
how teachers compensate for overcrowding by employing visual, auditory, and printed materials
to support learners’ comprehension. These aids serve as essential scaffolds, especially in cases
where learners lack a sufficient language background or where classroom discipline is difficult to
maintain. This is in keeping with observations in your literature review where UNESCO (2019)
remarks that “classrooms may lack basic resources such as learning materials, seating, and tech-
nology, all of which can negatively affect teaching quality and student engagement.” Additionally,
Saha and Talukdar (2008) emphasize the importance of visual and contextual materials in both the
pre- and during-listening phases to enable learners to anticipate and decode the listening input more
effectively.

The theme of Institutional and Professional Support (IPS) prioritizes teachers’ direct need for
support across the system to manage the stress of teaching in overcrowded classrooms. These in-
volve administrative support, access to teaching assistants, and ongoing professional development
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aimed at managing large classes effectively. The study confirms that overcrowded environments
impose significant physical, emotional, and professional stress to teachers (Hayes, 1997; Khan &
Iqbal, 2012), with insufficient support leading to poor instructional quality and teacher burnout
(Hadi & Arante, 2015). The findings underscore the necessity for institutional intervention, as
emphasized in the literature review: without adequate training, resources, and structural support,
teachers are left overwhelmed, and student learning inevitably suffers. Sustainable reform in over-
crowded classrooms must therefore prioritize equipping teachers—not just restructuring numbers.
Although not explicitly addressed in the literature, differentiated and learner-centered approaches
emerged strongly in participants’ responses, highlighting teachers’ efforts to adapt tasks to diverse
learner needs despite institutional constraints. Regarding technological integration, such practices
align with recent observations by Sijekula et al. (2023), who noted that digital tools—such as on-
line quizzes, shared documents, and multimedia resources—can enhance classroom interaction and
bridge communication gaps between teacher and learner.

The remaining themes—Class Size Reduction (CSR), Time and Lesson Management (TLM),
Pre-During-Post Framework (UPDP), and Flexibility and Adaptability (FA)—represent deeper
contextual and pedagogical concerns. Their lower frequency does not diminish their importance;
rather, it reflects that while teachers may find these harder to implement consistently, they remain
part of a broader, ideal framework for effective listening instruction.

Class Size Reduction (CSR) was also a recurrent wish among participants, who argued that
smaller class sizes would allow for improved attention, participation, and tailored feedback. This
echoes research by Khan and Iqbal (2012), who define overcrowding as exceeding 30 pupils and
argue that it hinders meaningful student-teacher interaction and the effectiveness of skill-specific
instruction like listening.

The final themes—Time and Lesson Management (TLM), Use of the Pre-During-Post Frame-
work (UPDP), and Flexibility andAdaptability (FA)—although eachmentioned only twice, suggest
deeper pedagogical awareness. Teachers spoke of the need to structure lessons carefully using PDP
stages, manage listening time wisely, and remain adaptable to varying classroom conditions. These
findings are in agreement with studies by Hussain et al. (2017), who observed that poor classroom
arrangements have the effect of losing instructional time. In the same view, Hayes (1997) and Khan
and Iqbal (2012) emphasized that overcrowded environments impose an extra burden on teachers,
negatively affecting the quality of their instruction. The reference to the PDP framework, though
less frequent, reflects an understanding of structured listening pedagogy. As highlighted by Gilak-
jani and Ahmadi (2011), breaking listening tasks into pre-, during-, and post-listening stages can
reduce cognitive overload and support learners’ comprehension.

Overall, the findings suggest that teachers are not passive victims of overcrowding
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IV.4.2. Research questions and hypotheses: An analytical review

The findings of the study respond directly to the three research questions. For Q1, the data based
the major challenges faced by teachers when teaching listening in overcrowded classrooms, such
as noise, discipline issues, lack of individual attention, time constraints, and insufficient resources.
These challenges correspond directly with the literature review and confirm the validity of the first
research hypothesis (H1).

Regarding Q2, the study offers a diverse set of adaptive strategies utilized by teachers, includ-
ing collaborative group work, using multimodal teaching materials, and differentiated instruction.
These responses directly support the second hypothesis (H2) that adaptive teaching strategies can
improve listening instruction in overcrowded settings.

Finally, Q3 is addressed in connection with participants’ remarks about how such strategies
have impacted learners, noting enhanced learner participation and improved comprehension where
such strategies are applied effectively. This affirms the third hypothesis (H3), confirming that
these strategies—despite challenging conditions—can positively impact learners’ listening skills
and participation.

To conclude, the findings not only answer the research questions but also strongly support all
three hypotheses, indicating both the seriousness of the challenges and the proactive efforts of
teachers to overcome them.

IV.5. Recommendations

According to the results obtained in this study, and given the nature and extent of the present
study as it relates to the teaching of listening skill in overcrowded Algerian middle school class-
rooms, the following recommendations are proposed. These fall into two categories: practical-
pedagogical recommendations, directed towards teachers, school administrators, and education
authorities; and academic recommendations, directed towards guiding further research into this
unexplored area. Each recommendation is grounded in the evidence raise in the findings and sup-
ported by the challenges and strategies identified in the literature review. This approach ensures
both immediate applicability and relevance for long-term development within similar educational
contexts.

IV.5.1. Pedagogical and practical recommendations

• Encouraging listening practice at home: Given the limited in-class time (only 2–4 listening
sessions per sequence as reported by teachers) and the frequent disruption caused by noise
and discipline issues, assigning listening tasks for home practice can help reinforce learn-
ers’ exposure to spoken English. As the findings showed, overcrowded classrooms often
limit individual attention and hinder learners’ ability to process audio material effectively;
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thus, using accessible resources such as WhatsApp voice messages, YouTube links, or CDs
can offer additional opportunities for practice without placing further strain on classroom
conditions.

• Diversifying listening tasks: The findings confirmed that limited listening strategies were a
common problem in overcrowded classrooms. To address this, teachers should incorporate
a broader variety of tasks—such as global listening, selective listening, note-taking, or role-
plays—within their sessions. These methods can support comprehension without the need
for extra resources and allow learners to engage in cognitive processing tailored to their
proficiency levels, as emphasized in the literature.

• Fostering peer collaboration among teachers: Many teachers described using collabora-
tive group work and sharing strategies informally to cope with their teaching constraints.
Institutionalizing this peer support through regular reflection meetings or school-based pro-
fessional learning communities can promote resource exchange and pedagogical develop-
ment. This aligns with the study’s finding that collaboration is one of the most effective
strategies in managing overcrowded environments.

• Implementing formative listening assessment: The lack of individual attention and time
management difficulties can be mitigated through simple, ongoing assessment methods.
Teachers can use mini oral quizzes, checklists, or quick comprehension questions to evaluate
listening progress. This practice was reflected in the findings as both feasible and effective
in real-time classroom conditions without requiring curriculum modifications.

• Integrating appropriate digital and technological tools: A recurring theme in the findings
was the positive impact of visual and auditory aids on learner engagement and understanding.
Teachers reported using pictures, videos, and printed materials to scaffold comprehension.
Expanding this to include subtitled videos, podcasts, or interactive content (when internet
access permits) can support varied learning preferences and reduce cognitive overload, par-
ticularly in contexts with mixed proficiency levels.

• Providing continuous teacher training: As demonstrated in the findings, teachers face
high levels of stress and burnout due to overcrowding. Targeted professional development—
specifically classroom management, listening instruction skills, and technology use—can
improve teaching effectiveness. This recommendation is also consistent with the literature,
which identifies teacher preparation as an influence on responding to contextual challenges.

• Adapting curricula to contextual constraints: Several teachers demanded more realistic
curricula that reflect the nature of overcrowded class conditions. Revising curricular goals
and expectations to accommodate large group dynamics and limited resources would better
align teaching objectives with what is realistically achievable. This requires collaboration
between educational authorities and curriculum developers.
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• Reduce group size during listening activities: While class size reduction overall may be
difficult to achieve due to structural constraints, smaller group formations during listening
tasks were suggested as beneficial by participants. This supports focused engagement and
increases learner participation, even within a large classroom. However, implementation
requires scheduling flexibility and possibly additional support staff or space.

• Raise awareness among educational authorities: Many teachers indicated that inspectors
and school leaders are often unaware of the extent of the challenges they face. Advocacy for
better classroom conditions, more time allocation for listening, and investment in resources
must be channeled through official avenues to improve institutional understanding and sup-
port.

• Establish based language laboratories: Although resource-intensive, establishing even
minimally equipped language labs—with headphones, audio devices, or basic computer
access—was highlighted as a long-term solution. Teachers reported that better audio quality
and focused listening environments would significantly enhance listening instruction out-
comes. This reflects infrastructural needs also cited in the literature.

IV.5.2. Academic recommendations for future research

• Expand the scope of research to other contexts: As this research was directed exclusively
to first-year middle school pupils in Bouira, future studies could apply the same design across
different Algerian regions and school levels. This would allow for comparative analysis
and greater generalizable understanding of the challenges and strategies associated with the
teaching of listening in overcrowded classrooms.

• Incorporating learners’ perspectives: Having learners’ perspectives included in future
qualitative research examine how they perceive and respond to listening activities within
overcrowded environments. This would develop more learner-centered teaching practices.

• Analyzing the impact of overcrowding on other language skills: The current studywas fo-
cused on identifying challenges of teaching listening skills within overcrowded classrooms.
However, findings revealed that the negative impact of large class sizes—such as limited in-
dividual attention, reduced interaction time, and increased classroom noise—may be equally
harmful to the development of other language abilities. Future studies could examine ways in
which these same overcrowding-related constraints affect the teaching of speaking, reading,
and writing. Such investigations would provide a full understanding of the overall impact of
overcrowded settings on language acquisition.

• Investigate the impact of specific strategies on listening outcomes: While this study iden-
tified some strategies like collaborative group work and multimodal materials as frequently
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used, further research would be needed to measure their short-term influence on learners’
comprehension, motivation, and long-term language development in overcrowded settings.

• Evaluating the use of technological tools in overcrowded classrooms: There were some
teachers interviewed in this study who mentioned the lack of technology equipment as a
barrier for providing effective listening instruction. However, others indicated interest in
employing audio materials and technology to increase learner motivation. Based on this,
further research might examine how current technological supports—such as mobile appli-
cations or pre-recorded listening exercises—are possibly utilized and tested in overcrowded
classrooms to support both teachers and learners.

• Investigating the Role of Teacher Training: The findings indicated that a number of teach-
ers did not feel they had been properly trained to teach listening competently, especially in
large classrooms where greater management and facilitative skills are required. Research
about how teacher training programs address the teaching of listening, particularly in dif-
ficult classroom conditions, would give some indication of both pre-service and in-service
development priorities. This would help us to know whether current training is enough to
prepare teachers for real-world classroom challenges.

• Conducting comparative studies between overcrowded and small class sizes: the teach-
ers consistently pointed out during the interviews that when there are large class sizes, it
is not feasible for them to implement interactive and learner-centered listening activities. A
comparative study of listening teaching in overcrowded class sizes compared to smaller class
sizes would allow researchers to observe the differences in the learners’ engagement, teacher
strategies, and learning achievements. This would also shed light on the direct effect of class
size on the effectiveness of teaching listening.

• Adopting a longitudinal research design to listening development: This study provided a
snapshot of the current challenges in teaching listening at the first-year middle school level.
However, many of the difficulties identified—such as lack of attention, poor listening habits,
and minimal student participation—suggest long-term implications for language develop-
ment. Future research might adopt a longitudinal design to track students’ progress in lis-
tening over several academic years in overcrowded settings. This would provide a deeper
understanding of how such conditions affect learners’ listening growth over time and how
teaching practices evolve in response.

Conclusion

This chapter presented a comprehensive thematic analysis of semi-structured interview data
collected from six English teachers, shedding light on the challenges of teaching listening in over-
crowded Algerian middle school classrooms and the strategies teachers use to overcome the chal-
lenges.
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The findings provide a combination of environmental, instructional, and psychological issues—
most notably noise and discipline issues, lack of individual attention, time constraints, and mate-
rial or technical shortcomings. These were also added to by students’ comprehension challenges,
teacher burnout, and low student engagement—all of which directly hinder the effectiveness of
listening instruction in such settings.

However, the responses also demonstrate the creativity and adaptability of teachers, many of
whom implemented collaborative and group learning activities, visual and multimodal aids, and
differentiated approaches to facilitate deeper engagement and comprehension. They also demon-
strated a strong sense of pedagogical frameworks, such as the pre-during-post model, even though
its application was sometimes constrained by classroom conditions. Themes of the need for con-
tinued professional development, improved infrastructure, and reduced class sizes repeated consis-
tently across the data, revealing greater institutional gaps that hinder progress.

What is shown strongly by these findings is an image of teachers actively negotiating the de-
mands of a difficult teaching environment. The strategies they described reflect not only pedagog-
ical intent but also emotional investment and professional commitment. Rather than being passive
recipients of policy constraints, these teachers are already generating practical, classroom-based
solutions—sometimes at personal cost.

Notably, the theme of teacher burnout—though less frequently discussed—emerged as a deeply
significant concern, reminding us that educational reform must address not only student outcomes
but also teacher well-being. These results, instead of being abstract data points, are the daily reali-
ties experienced by professionals who are striving under difficult conditions.

This type of sustainable improvement in listening pedagogy cannot rely solely on top-down
reforms; it must be grounded in the resilience, creativity, and first-hand knowledge of thoseworking
directly in the classroom. In this context, meaningful progress will depend on the willingness of the
educational authorities to recognize such challenges and invest in support systems for reinforcing
the commitment already present within classrooms.
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General conclusion

Teaching listening skills is a fundamental process in the learning process in middle schools, but
owing to overcrowdedness, it becomes difficult. This study consists of four chapters; the first two
ones concern the theoretical parts dealing with the previous studies about teaching listening and
overcrowded classrooms, and the other two chapters, which cover the practical parts are about data
analysis and discussion. It includes challenges perceived in teaching listening skills in overcrowded
classrooms. The research aimed to understand a lived experience of first-year English teachers
at Mohamed Khider Middle School in Bouira, Algeria. These teachers are facing obstacles and
difficulties in the learning process of listening skills of managing large and noisy classrooms while
striving to deliver effective instruction in listening comprehension.

The study applied a qualitative case study design supportedwith an exploratory sequential mixed
methods design. Through purposive sampling, six experienced English teachers were selected
to share their views by conducting semi-structured interviews. The data collection process was
carefully organized to provide for ethical considerations, reliability, and contextual relevance. In
this research, we utilized the systematic thematic coding and reduction process, which is a step-
by-step guide to coding and quantitizing qualitative data, complementing the study’s purpose of
identifying and highlighting recurring themes across participant responses. It became clear that the
challenge of teaching listening skills in overcrowded environments is not only about the quantity
of students in a room but also about the quality of support teachers receive or fail to receive from
the educational system. Overcrowding interacts with other barriers, such as inadequate resources,
outdated teaching materials, and limited training, creating a compounding effect that ultimately
affects both teaching quality and learner outcomes.

In this research, we highlighted the deep impact that overcrowding has on the efficacy of lis-
tening instruction. In such environments, excessive noise is not just an occasional annoyance but a
constant and unavoidable feature of daily classroom life. It makes it difficult for students to hear,
process, and respond to spoken English, and for teachers to maintain their intended pace and struc-
ture of lessons. Classroom discipline becomes more difficult to manage as the number of learners
increase, making it harder to maintain order and concentration. Moreover, the lack of individual
attention is an essential component in the development of language skills, further disadvantages
struggling students who might otherwise benefit from one-on-one guidance. Teachers often find
themselves sacrificing interaction for classroom control, turning their role into that of a crowded
manager rather than a language facilitator.

These conditions not only hinder learners’ acquisition of listening skills but also contribute to the
mental and emotional exhaustion of teachers. With too many pupils and too few resources, many
educators report feeling stressed, demoralized and helpless. The inability to reach all students effec-
tively leads to feelings of professional inadequacy, especially for young or newly trained teachers.
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Emotional fatigue, job dissatisfaction, and burnout are commonly reported. These psychological
effects are rarely visible in academic performance data but are crucial for understanding the full
scope of this issue.

Through these challenges, the study revealed a powerful narrative of resilience and adaptabil-
ity among the teachers interviewed. These educators did not simply endure the difficulties—they
responded to them with creativity, flexibility, and a deep sense of responsibility toward their stu-
dents. One of the most effective strategies reported was the use of group-based activities. By
placing students in small groups, teachers were able to promote collaboration, manage noise levels
more effectively, and distribute their attention more effectively. This approach not only improved
student engagement but also helped maintain focus during listening tasks.

In addition, many teachers used multimodal resources such as visual aids, real-life audio record-
ings, and gestures to supplement spoken English. These materials served to reinforce comprehen-
sion and address the varied learning preferences among students. In some cases, teachers imple-
mented different instructions, adapting listening tasks and follow-up questions based on students’
languagelevels. These methods illustrate a profound understanding of pedagogical principles and
a readiness to experiment and adapt in the face of structural limitations.

Moreover, the effectiveness of theseteachers’ strategies has limits. While such approaches can
temporarily reduce some obstacles, they cannot replace the foundational need for institutional sup-
port. Teachers should not have to relysolely on theirown initiative and creativity to overcome
systemic shortcomings. Therefore, the study calls for urgent educational reforms at the policy and
administrative levels. These include reducing class sizes, updating and expanding access to instruc-
tional materials and technological tools, and providing ongoing professional development focused
specifically on managing large classrooms and teaching listening comprehension effectively.

Education authorities must actively engage with teachers when developing and implementing
reforms. When the voices of educators—those who work directly with pupils everyday—are ex-
cluded from discussions, the resulting decisions often fail to address the most pressing challenges
on the ground. Teachers possess practical insights that are invaluable for shaping realistic and stable
interventions which can improve morale and build a more collaborative educational environment.

It is also important to acknowledge the emotional dimension of teaching in overcrowded set-
tings. Many participants in this study described feelings of isolation and emotional fatigue. Despite
these feelings, they continued to show up for their pupils, often going beyond their contractual obli-
gations. Their perseverance reflects a deep sense of vocational calling and ethical responsibility.
However, such dedication should not be exploited as a substitute for proper support. Teachers
deserve working in good conditions that enable them to professional growth and emotional well-
being.

Improving listening instruction in overcrowded classrooms is not only a technical challenge, it
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is also a question of educational equity and professional dignity. It involves asking fundamental
questions about what kind of educational experience we want to provide for pupils and what kind
of support system we are hoping to build for teachers. It also involves acknowledging that listening
often overlooked in favor of reading and writing but it is a foundational language skill that requires
focused attention and specialized strategies, especially in foreign language contexts.

To sum up, we can say that this study provides strong evidence that overcrowded classrooms
significantly hinder both teaching effectiveness and pupil learning, particularly in the context of lis-
tening instruction. However, the findings also highlight the possibility of significant improvement.
Through teachers’ dedication, innovation, and resilience which are already planting the seeds for
improvement to sustain and amplify these efforts, educational institutions must provide structural
support and recognize the essential role of teachers in shaping the learning environment. By valu-
ing teachers’ experiences, providing the resources they need, and reforming policy in meaningful
ways, we can transform even the most challenging educational environments into spaces of growth,
connection, and hope for both students and those who teach them.
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Appendix A — Interview with Participant 1

Section 1: Background and Demographics

Question 1: How long have you been teaching at middle school?

Answer: I have been teaching English for 9 years, since 2016.

Question 2: What levels have you taught so far?

Answer: I have taught the four levels so far.

Question 3: On average, how many students are in each of your classes?

Answer: They are around 40 to 45 students in each class.

Question 4: How often do you teach listening?

Answer: I teach listening three to four sessions per sequence.

Section 2: Challenges in Teaching Listening in Overcrowded Classrooms

Question 5: What are the main difficulties you face when teaching listening in overcrowded
classes?

Answer: One of the main difficulties I face when teaching listening in overcrowded classes is
ensuring that each student gets sufficient practice and feedback. With too many students, it can be
hard to monitor individual progress, provide them personalized attention, and manage classroom
noise levels which can be a source of distraction in the listening activities. It can also be difficult
to engage participation with limited opportunities for one-on-one interaction. It can be difficult to
have the intended result during the listening lesson in such conditions.

Question 6: Do you think class size affects how well students understand listening tasks? Why?

Answer: In large classes, students may have limited opportunities to ask questions, receive
individual feedback, or engage in personalized discussions. This can make it harder for them to
clarify doubts and fully grasp the listening material. Additionally, larger classes can be noisier,
which may distract students and reduce their ability to focus on the listening tasks. However, in
small classes, teachers can provide more tailored support, monitor students’ progress more effec-
tively, and create a more interactive learning environment. This leads to better student engagement,
improved understanding, and more effective learning outcomes.

Question 7: How do noise levels or classroom discipline issues affect your listening lessons?

Answer: Noise levels and classroom discipline issues can significantly impact listening lessons.
High noise levels can distract students and make it difficult for them to focus on the listening ma-
terial, while discipline issues can disrupt the flow of the lesson and reduce student engagement.



Question 8: Do you find it difficult to monitor and assess students’ listening performance in
large classes?

Answer: Monitoring and assessing students’ listening performance in large classes can be
challenging. With many students, it can be difficult to provide individualized feedback and support,
and conduct regular assessments and evaluations. To address this, teachers try to use strategies
like peer assessment and self-assessment activities, group work, and discussion. These approaches
help us get a better sense of students’ listening abilities.

Question 9: Are there any technical or material-related challenges you encounter (e.g., lack of
audio devices, poor sound quality)?

Answer: Yes, technical and material-related challenges can arise. Some common issues en-
countered include limited access to audio devices or technologies such as headphones or sound
systems, and poor sound quality, which can make it difficult for students to clearly hear and un-
derstand the listening materials.

Question 10: How does the classroom arrangement or seating affect listening activities in your
experience?

Answer: The classroom arrangement or seating can significantly impact listening activities.
For example, traditional rows can make group discussion challenging, while a circular or U-
shaped arrangement can facilitate interaction. Seating students in pairs or small groups can en-
courage collaboration and peer discussion during listening tasks.

Section 3: Suggested Strategies and Support

Question 11: What methods or strategies have you found useful when teaching listening in
overcrowded classrooms?

Answer: Some strategies or methods that can be useful when teaching listening in overcrowded
classrooms include group work and discussion, jigsaw listening (which means focusing on different
aspects of a listening text, then regrouping to share information), Think-Pair-Share (discussing
with a partner before sharing with the group), and scaffolding (providing support and guidance).
To better teach listening in overcrowded classrooms, I would benefit from training in effective
classroom management strategies to maintain a productive learning environment. Access to high-
quality listening materials and resources, as well as peer support and collaboration to share ideas
and strategies with colleagues, would also be helpful.

Question 12: Are there any group-based or pair-work techniques you use to improve listening
outcomes in large classes?

Answer: Some group-based or paired work techniques that can improve listening outcomes
in large classes include Think-Pair-Share, where students listen to scripts, discuss with partners,



then share with the class. Jigsaw Listening divides students into groups, each focusing on differ-
ent aspects of a listening phase, then regrouping to share information. Another strategy is group
discussion, where students discuss a topic or questions related to the listening material in small
groups. These strategies are often used in the tutorial sessions because those have fewer students
and are task-focused.

Question 13: What kind of support would help you better teach listening in such conditions
(e.g., training, materials, class size reduction)?

Answer: Quality listeningmaterials and engaging audio and video resources would help achieve
better listening outcomes. Collaboration and peer support, sharing ideas and strategies with col-
leagues, and professional development in managing large classes effectively are also needed. Re-
ducing class size would be a significant improvement.

Question 14: What do you believe schools or the Ministry of Education could do to reduce the
challenges you mentioned?

Answer: I believe schools or the Ministry of Education could take several steps, such as reduc-
ing class sizes to allow for more personalized instruction. Providing professional development—
offering training and workshops on strategies for teaching listening in large classes—would be
very beneficial. Also, reviewing and updating the syllabus to incorporate more listening activities
that meet diverse learners’ needs, and equipping schools with advanced and reliable devices for
listening activities would be important. Language laboratories would also help, although it may
be difficult to provide them in every Algerian school.

Question 15: Do you have anything else you’d like to add regarding this topic?

Answer: Flexibility and adaptability are key when teaching in overcrowded classrooms. Being
open to trying new strategies, methods, and techniques tailored to students’ needs can help create
a more effective and engaging learning environment and improve results. We hope to create more
strategies and techniques to improve listening sessions, especially in overcrowded classes. Based
on my experience, it’s difficult to teach listening to first-year pupils, even though they are more
interested than older students. They face English for the first time and struggle to understand it.
However, for future generations, teaching English will be easier since they will have already been
exposed to the language in primary school.



Appendix B — Interview with Participant 2

Section 1: Background and Demographics Question 1: How long have you been teaching at
middle school?

Answer: I have been teaching at middle school for 3 years.

Question 2: What levels have you taught so far?

Answer: I have taught 3rd, 2nd, and 3rd grade.

Question 3: On average, how many students are in each of your classes?

Answer: On average, there are 40 students in each class.

Question 4: How often do you teach listening?

Answer: I teach listening two sessions per sequence. In some sequences, it can be 4 sessions,
depends on the theme needed.

Section 2: Challenges in Teaching Listening in Overcrowded Classrooms

Question 5: What are the main difficulties you face when teaching listening in overcrowded
classes?

Answer: The main difficulties I face when teaching listening in overcrowded classes are prob-
lem of noise (especially when we have disrupted elements) which leads to: Time management and
the TTT (Teacher Talking Time). When we have a lot of TTT, learners will not receive enough
information. Lots of students lead to lots of instructions and transforming few information. Dis-
ruptive behaviors and conflicts among students. This leads to interrupting classmates, even the
excellent elements, so they are not concentrating (lack of concentration as result of noise and their
age).Weak or non-ability to perceive or differentiate sounds or words (homonyms as an example).
Average and weak students will struggle more to advance in a full class. Problems of understand-
ing or hearing words: Most of the students, from my experience, hate listening to native speakers.
As EFL learners, they don’t understand the pronunciation and feel distracted as soon as the audio
starts- even the excellent elements. They usually ask me to read the script, saying, “No Misses we
want to hear your voice”. They feel uncomfortable and think they won’t grasp anything.As some
have told me, when I speak it sounds like English, but native speakers sound like Chinese

Question 6: Do you think class size affects how well students understand listening tasks? Why?

Answer: Yes, class size affects understanding listening tasks, such as: Strategy application dif-
ficulties: Impossibility to apply sound listening strategies like note-taking and predicting. During
the warm up, I use flash cards to introduce the topic, then start writing the tasks so they will not be
interrupted. Students need strategies of listening such as note taking, because they already know the
questions and can better focus. Task delivery and attentiveness: Tasks are chosen according to the



class size. In smaller classes: I can write true/false or w/h questions without wasting time- students
are more attentive and quiet. In overcrowded classes (40- 45 students) I have to change my strategy,
e.g., I give true/false questions orally because writing them on the board causes distraction. Group
work limitations: Impossibility of dividing into groups in the course session. Sometimes I divide
them into groups in the tutorial sessions (TD) using specific techniques, but for games or tasks of
“I learn to integrate” that aim to produce a written piece. With large and noisy classes, if they sit
or turn to the board, students start talking. Keeping them facing me helps maintain their attention.
Sequencing constraints: Before starting a sequence we need to draw the sequence map to know
approximately how many sessions are needed. This is done by: dividing the lessons according to
the learning objectives and the framework (PDP with listening and reading, PPU with practice
like grammar). We mobilize the lessons by creating relationships between them—for example, the
practice lesson often builds on the listening lesson by taking examples from it. Some sequences
deal with new topics that learners have no background knowledge about, so we sometimes need
up to four sessions to give students the opportunity to grasp as much information as possible. In
overcrowded classes, this becomes even more necessary due to the slower pace and extra effort
needed for comprehension.

Question 7: How do noise levels or classroom discipline issues affect your listening lessons?

Answer: Noise levels affect my classroom listening lessons by: Creating a negative atmosphere:
listening needs a positive atmosphere, in noise environment there aremany people who are speaking
at the same time, so it became a noisy session rather than a listening session In some classes
problem of hearing: sometimes they don’t hear the questions or answers of each other, they don’t
even hear the script. So, they don’t have any information about the topic and they will not give you
back output. As a result there is a problem of interpreting message.

Question 8: Do you find it difficult to monitor and assess students’ listening performance in
large classes?

Answer: Yes, I do. sometimes I need extra time. Because for 1st year, only 2 sessions per-week
are insufficient. Due to the large number of students and noise, sometimes I need another half
hour from the next session to finish my listening lesson because I cannot manage the time properly.
Question 9: Are there any technical or material-related challenges you encounter (e.g., lack of
audio devices, poor sound quality)?

Answer: Yes, there are technical and material-related challenges, including: lack of audio de-
vices: The teacher often brings her audio phones, pc, scripts, flashcards and even worksheets. The
school-provided audio phones make a disturbing sound, so pupils cannot hear clearly. Perceptive
style differences: Learners grasp information differently: visual, audiovisual, verbal, kinesthetic,
etc. Syllabus and material issues: No update for the information in the school book. For exam-
ple, teaching technology by presenting the computer parts like “mouse” and “central unit”, while
learners now they use smartphones and IPads. Teachers spend their own money to bring updated



flashcards and worksheets Time constraints: Two sessions per week are not sufficient for first year
syllabus of (to complete five sequences) At least, an extra session is needed to reach the objectives.

Question 10: How does the classroom arrangement or seating affect listening activities in your
experience?

Answer: Yes, classroom arrangement and seating affect listening activities in several ways:
Back seat distraction: Most of the distracted elements are in the back. I raise the voice of the audio
in order to make sure they can hear. Grouping strategy: We should divide them into groups and
it is better to give them the choice (to reduce noise) This help understand each student’s level and
character (e.g., putting a weak, and shy student with talkative learner to impact him). Teacher
movement and engagement: When reading the script, I go to the back and move around the class-
room to ensure all students can hear it and to not be noisy (they feel shy to talk in front of the
teacher directly). This helps me to asses them fairly, and prevents them from saying they didn’t
hear anything. I also use big flashcards. For students at the back, I ask them to come to the board
and see what the flashcards are about when they are in small size.

Section 3: Suggested Strategies and Support

Question 11: What methods or strategies have you found useful when teaching listening in
overcrowded classrooms?

Answer: Teaching in groups, dividing in small groups (pair work is better in overcrowded
classes, so we will avoid the noise coming from all groups. Pair work is better, especially when
they have to produce at the end for example interview, or conversation, applying playing roles is a
good kind of motivation), giving students an opportunity to speak, the GEV ( get everyone’s voice
in the room) it means you should hear the voice of every learner depending of the difference types
of learning (shy, isolated, talkative, the one who makes noise but he is concentrating sometimes)
so I need to hear different voices/ elements not always the same. When you students opportunity to
speak “No hands up” technique which means any students may be expected to answer or explain
a concept because the teacher who chose the ones who answer, so by saying I have the list and
I will chose from it and no hands up, all of them are quite and follow with the lesson. Mixing
activities, it depends of the perceptive style of learners (visuals, audiovisuals, verbal …) it depends
of the type, so they can talk, write, move, listen in variety ways. Therefore, each student will have
the opportunity to answer. For example, the one who can produce spoken output and grasp more
information will answer the oral tasks, and the one who is better in writing will come to the board
and answer in a written way. So teacher have to differentiate the type of tasks, strategies and
techniques in order to tackle the objectives. Differentiating the types of learners depends on the
experience of the teacher and time, it takes time by providing the whole first term (one or two
months) just to observe and make differences to know what learning style for each learner. I can
notice their differences better in the tutorial session, since they have only tasks and with the half
number of students I can notice them better.



Question 12: Are there any group-based or pair-work techniques you use to improve listening
outcomes in large classes?

Answer: Techniques, giving them the choice to be in a group or pair work. Choose your partner,
by giving them the chance to choose their partners they feel free and comfortable and they can
produce more.

Question 13: What kind of support would help you better teach listening in such conditions
(e.g., training, materials, class size reduction)?

Answer: Different kind of support helped me to teach listening butter in such conditions, such
as: Training: In my experience, training was good, especially how to manage time. in my begin-
nings as a teacher I had a problem in managing the time, Materials, Audio scripts, Class reduction.

Question 14: What do you believe schools or the Ministry of Education could do to reduce the
challenges you mentioned?

Answer: The Ministry of Education could: Give more importance for teaching English as a
foreign language, extra sessions especially for first year (2 sessions per week with 5 sequences to
accomplish are not enough) The coefficient is not enough to be only one, so pupils are not interested
because they can replace the mark of English with only Sport exam, so they became less interested
and noisier, and make English sessions as entertainment sessions compared with other modules
that have more coefficients. Providing school materials, like flashcards, worksheets, technical
materials, etc. Update the school books to facilitate presenting the topic before starting the listening
lesson. Provide laboratories, if they have their headphones they became more interested.

Question 15: Do you have anything else you’d like to add regarding this topic?

Answer: Listening is very important and indispensable skill in teaching English language. It
is the first step and the basic part for the coming stages in learning. We start sequence theme by
it. It is an indispensable skill in each sequence, we should start with it and even we should use it
in accordance with our aim for the upcoming practice lessons like grammar.
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